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1. Introduction

The Scottish Attainment Challenge (SAC) was
launched in 2015 with the ambition of closing
the poverty related attainment gap between
children and young people from the least and
most deprived communities. It has evolved

significantly over time. What began with targeted
support to selected authorities and schools has
expanded into a national model of targeted
support that reaches across the whole country,
with Pupil Equity Funding (PEF) issued to the
vast majority of schools, and Strategic Equity
Funding (SEF) and Care Experienced Children
and Young People (CECYP) funding going to all

32 local authorities.

This report focuses specifically on the SAC
funding allocated to local authorities—SEF and
CECYP—which together support councils to
tackle the impacts of poverty on children and
young people’s attainment.

Strategic Equity
Funding

Care Experienced
Children and Young
People Funding

What is this fund?

Strategic Equity Funding
(SEF) is shared by all 32
local authorities to invest

in strategic approaches

to achieve the mission of
the Scottish Attainment
Challenge, with a clear focus
on delivering equity through
improving outcomes for

learners impacted by poverty.

The Care Experienced
Children and Young People
Fund (CECYP) is a targeted
resource provided to local
authorities and aims to
improve the educational
outcomes for children and
young people experiencing
care

How is it allocated?

Strategic Equity Funding is
distributed equitably based
on Children in Low Income
Families data

Funding is provided to local
authorities annually to support
care experienced children

and young people at a figure
of £1,225 per looked after
child aged 5-15, as outlined

in the Children’s Social Work
Statistics Scotland
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On 1 September 2025 the Scottish Government, Education Scotland (ES) and the Association of
Directors of Education in Scotland (ADES), held a national conference for all Directors of Education
and colleagues from local authority central teams. This was an opportunity to mark 10 years of the
SAC programme, reflect on the impact SAC has had over the past decade and to bring local authority
directors and central teams together, alongside colleagues from SG, ES and ADES to share impactful
practice and look ahead, reflecting on how best to continue work to close the poverty related
attainment gap.

In terms of sharing practice, 15 local authorities shared their work at the national conference with the
remaining 17 local authorities subsequently submitting to Scottish Government their own examples of
impactful practice.

This document draws together examples of the range of work supported by the Scottish Attainment
Challenge that is taking place in local authorities — including some specific examples in individual
schools — across the country to improve outcomes for children and young people experiencing
poverty and/or children and young people experiencing poverty.

Some clear themes have emerged in how this funding has been used and the approaches taken by
local authorities. These are summarised in the sections that follow.

Thank you to all local authorities for their contributions to this document and for their continued work
to close the poverty related attainment gap.

I
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2. Summary of Key Themes

Effective practice across Scotland

Launched in 2015, the Scottish Attainment Challenge aims to help close the poverty-related
attainment gap through targeted investment in schools across Scotland’s 32 local authorities.
The overview below outlines six key areas of intervention demonstrating effective practice
and impact across the system using Strategic Equity Funding and Care Experienced Children

and Young People funding, based on the examples contained in this document.

1. Attainment &
Professional Learning

Focus: Investment in pedagogical
practice and targeted literacy and
numeracy approaches

Common approaches
+ Writing improvement programmes
+ Specialist literacy and numeracy

support
+ Leadership development

Outcomes

+ Narrowing poverty-related attainment
gaps at P1, P4 & P7

+ Greater consistency across schools

+ Increased teacher confidence

4. Wellbeing

Focus: Supporting children’s health,
wellbeing and readiness to learn

Common approaches
+ Trauma-informed practice
+ Therapeutic and wellbeing support

Outcomes

+ Improved self-regulation

+ Reduced exclusions

+ Stronger engagement with education

2. Attendance &

Engagement

Focus: Specialist roles to address
attendance and disengagement

Common approaches

- Family-focused support workers
targeting non-attendance

= Place-based locality strategies

+ Nurture-based interventions

Outcomes

+ Improved attendance trajectories

= Stronger family trust

+ Increased engagement with learning

5. Whole Family
Approaches

Focus: Addressing poverty-related
barriers beyond the school gates

Common approaches

+ Welfare advice services
+ Family learning

+ Community partnerships

Outcomes

= Increased parental engagement with
education

+ Increased financial support for families

« Barriers to attendance reduced

These organisers provide the framework
shaping improvement across the system:
+ Learning and Teaching

+ Leadership

+ Families and Communities

3. Data-Informed

Focus: Systematic use of data and
evidence to target resources effectively

Common approaches

= Use of dashboards and tracking tools

= Analysis of P1, P4 and P7 attainment
data to inform Strategic Equity
Funding

Outcomes

+ More targeted support in areas of
highest deprivation

+ Improvements in P1, P4 and P7
poverty-related attainment measures

6. Targeted Support for Care
Experienced Young People

Focus: Personalised support to
improve engagement, attainment and
destinations

(o)
\@/

Common approaches

- Dedicated staff or mentors

+ Enhanced tracking of pupils
experiencing care

+ Alternative pathways

QOutcomes

+ Improved attendance and sustained
engagement

+ Improved attainment

« Higher rates of positive destinations
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Across all 32 local authorities, several recurring
themes emerge in how councils have been

using SEF, PEF and CECYP funding to close the
poverty-related attainment gap. These generally
align with the existing three organisers — or
levers for change — of the Scottish Attainment
Challenge as set out in Education Scotland’s
Interventions for Equity diagram:

* Learning and Teaching
» Leadership
* Families and Communities

It is clear to see that local authorities across
Scotland are using their Strategic Equity
Funding (SEF) and Care Experienced Children
and Young People (CECYP) Funding to drive
strategic, system level improvements in learning
and teaching. Many councils are embedding
sustainable pedagogical and leadership capacity
through the use of self-evaluation frameworks
and structured professional development.

There is a clear focus on improving literacy

and numeracy, with every authority highlighting
targeted interventions in these areas, frequently
supported by high quality professional learning to
strengthen classroom practice.

Leadership development is also a prominent area
of investment. Many of the examples put forward
by local authorities for this document show that
councils are working to develop consistent,
data-driven and evidence-informed practice,
supported by the wider use of dashboards and
tracking systems at school, cluster and authority
level. There is a clear focus on long-term
sustainability, with authorities deliberately aiming
to avoid over-dependence on temporary posts
and instead establishing enduring models that
build capacity within schools and across local
systems.

The examples also show that local authorities are
prioritising work with families and communities.
This is in recognition that for children and young
people, engagement, belonging and wellbeing —
as well as readiness to learn — are fundamental
to closing the attainment gap. Attendance and
wellbeing have become key areas of focus, with
strengthened multi-service and multi-agency
partnership approaches emerging across

the country, with examples of work spanning
education, social care and community learning
and development services and wider community
partners to deliver integrated and holistic support
for children, young people and their families.
Further, some councils are combining multiple
funding streams alongside SEF, such as Whole
Family Wellbeing Funding to work towards
shared objectives.

The following section of this report contains
unedited examples from all 32 local authorities
demonstrating what they report to have been
impactful approaches, which can be used as a
resource for local authorities to learn from each
other.



https://education.gov.scot/media/ytiniagp/interventionsforequitydiagram.pdf
https://education.gov.scot/media/ytiniagp/interventionsforequitydiagram.pdf
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3. Local Au
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4. Aberdeen City

Aberdeen City Council Youth Work, Family Learning and Financial Inclusion through
Partnership Forums

|Description

\We recognised that many of the issues faced by children begin in early childhood and wanted to
|lget ahead of the root cause to help build more sustainable change in the longer term. Many of the
stresses and strains impacting families are financial/poverty related and there is an overwhelming
|[pody of research to confirm the benefits of early intervention. Research supported our aim to grow
a strong, collaborative, universal offer of support for children and families in their own communities
to provide both the primary prevention and early intervention necessary to improve outcomes and
reduce the number of cases which escalate to more targeted or intensive support. We believed a
more responsive universal offer would enable us to ensure that we:

e Make best use of resources

e Offer children, young people, and families access to support quickly, preventing the
escalation of need

e Use collaborative and creative approaches to address and meet needs

Directing funding through the established Partnership Forums in each of our Associated School
Groups we aimed to:

e Provide youth work allocation across all ASGs to support those at risk of disengaging from
around P6 upwards with a remit around engagement, substance misuse and supporting
wellbeing.

e Provide a Family Learning allocation across all ASGs with a particular (although not
exclusive) focus on primary and a remit on linking with families to support family learning in
its widest sense and promote resilience in parents and families.

e Improve access to financial inclusion services to improve knowledge and uptake of benefit
entitlements and provide help to families to manage problem debt.

|Planned Outcomes:

e Improved outcomes for children, young people and families impacted by poverty

e Improved collaboration to maximise impact for children and young people, avoid duplication
of services and ensure clear signposting to services best placed to support

e Create sustainability and lasting impact through developing capacity of staff and improving
resilience of families

e Improved understanding of entitlement, uptake of benefits and management of problem
debt

Impact and relevant data:

e Delivery through Partnership Forums has led to more coordinated approach and more
effective use of resources

o Staff in each of the services have an increased awareness and understanding of the role,
challenges and opportunities for joined up working with other services
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Evidence of increased school attendance and engagement

Positive feedback from all stakeholders

Reduction in duplication and appropriate support for services which are already stretched
Significant financial gains for families, increased benefit claims and successful benefit
challenges

e Increased number of families receiving support to manage debt

Attainment Scotland Funding:

Youth Workers, Family Learning Workers and improved access to financial inclusion services were
Ioriginally established for session 2021/22 as part of the Education Recovery Grant and have
continued to be supported by SEF funding and, in previous years, The Whole Family Wellbeing
Fund as this work sits alongside the Family Support Model. This resource has a clear remit for
Iearly intervention and to target those children, young people and families most at risk of
disengaging from education.

SEF Funding 2022/23 2023/24 2024/25 2025/26
Aberdeen City £473,825 £638,079 £955,190 £1,272,300

Contact details: Caroline Johnstone, Quality Improvement Manager,
cjohnstone@aberdeencity.gov.uk
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5. Aberdeenshire

Review of Pupil Wellbeing Worker - Support for Attendance — Fraserburgh Cluster

Description
Background

Across the Fraserburgh cluster it was recognised that attendance was an area requiring
improvement. The cluster created a Pupil Wellbeing Worker role to increase attendance,
providing targeted support to identified pupils and their families. The role is carried out by two
part time staff who work together to provide a full-time role across the Fraserburgh cluster.

School leaders complete a referral to access this support. Referrals are reviewed by Head
Teachers from the cluster, alongside the wellbeing workers, giving consideration to all evidence
provided.

Interventions tailored to the needs of pupils and their families are agreed and planned for. All
interventions are reviewed on a 6-8 weekly basis to ensure that they are being reviewed for
impact.

Pupil Wellbeing Workers are key in providing support and guidance to pupils and their families.
They work directly with families supporting them on a one-to-one basis at times and also
signposting to further supports available. They also offer universal support through open
evenings for all parents to attend to support and promote attendance across the cluster.

Planned Outcomes:

« Improve attendance for identified pupils across the cluster.
« Identify the cause of poor attendance or late coming to school and offer tailored support to
support pupils and their families.

Number of Pupils Supported:

« Over 50 pupils across the cluster have received targeted attendance support.
e One school within the cluster: 17 pupils supported in the last year, all now showing
improved attendance.
o There are approximately 30 pupils supported at any given time and this is reviewed every
6-8 weeks.
Key Activities Delivered by Pupil Wellbeing Workers (PWWs):
Morning Pickups:

e Start at 8:00 AM, collecting pupils for breakfast club or arrival before start of the school
day.

Home Visits & Parental Engagement:

o Discuss attendance challenges, routines, and barriers (e.g., pupil refusal, parental
struggles).
« Offer tailored support strategies relevant to the individual pupils and their families.

Flexible Meeting Options:

e Home visits, meetings outwith school environment in local community facilities, evening
drop-in sessions.
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Pupil Support:
e Working with pupils in school to address some of the reasons for their poor attendance,
for example anxiety or peer relationships.
e Helping pupils to understand the importance of good attendance and timekeeping for their
social and emotional wellbeing as well as the impact on their attainment and achievement.
Additional Support Offered
Wellbeing Activities:

« Meditation, acupuncture, and signposting to external services for strategies.

Impact and relevant data:
Impact

e Almost all pupils supported have shown improvement in their attendance, there is a
reduction in late coming and evidence of improved engagement whilst at school.

e Despite a very small number of individual pupils continuing to experience challenges with
their attendance, their time in school is more successful, giving a very positive base to
work from.

e Over the last year, a number of pupils have transitioned to not requiring any further
support, whilst maintaining gains in their attendance and engagement in school.

o Drop-in sessions have created support groups, described by parents as a “lifeline.”

e Parents now connect independently for mutual support.

e Community building - Informal parent groups formed, enhancing resilience and shared
problem-solving.

Parent Feedback:

o Very positive — Evaluations have placed an emphasis on the emotional support and
practical help they have received.
e Drop-in sessions highly valued for flexibility and community connection.

Pupil Feedback:

o Very positive feedback from pupils who have shared the support has been very helpful,
beyond the target of attending school.

Strengths

o Holistic approach addressing both logistical barriers and social/emotional factors.

e Strong parental engagement and creation of sustainable support networks.

« Evidence of improved attendance and ongoing monitoring showing sustained progress.
Areas for Development
Data Tracking:

o Formalise metrics demonstrating improvement: baseline attendance vs. post-intervention,
duration of support, and long-term trends from this.

Sustainability:

o Consider further opportunities for promoting attendance at a cluster-wide level
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Scalability:

e Sharing practice across the authority, in particular strategies that have been successful
(e.g., parent networks, drop-ins).

Attainment Scotland Funding:
SEF: £49,000 (including all oncosts)
1.0 FTE Pupil Wellbeing worker

Contact details:

Nicola Ogston, Head Teacher Lochpots School nicola.ogston@aberdeenshire.gov.uk

Kay MacDonald, Quality Improvement Manager — kay.macdonald@aberdeenshire.gov.uk
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6. Angus

Approaches to improving attendance: Engagement Officers

[Description:

Angus is a diverse local authority with 51 primaries and 8 secondaries, including a mix of urban and
rural contexts and large and small schools. There are three themes underpinning our commitment
to delivering excellence and equity for all: Angus Cares, Angus Learns and Angus Improves.
Progress is measured annually against targets within each theme, detailed in the Angus Education
Plan 2022-2027 (AEP), which is informed by local and national data. To achieve the ambitions set
out in the AEP, Angus Council strategically pool the strands of Scottish Attainment Challenge (SAC)
funding to maximise the capacity for improvement across connected policy areas, including The
Promise and Child Poverty Delivery Plan 2030; achieving Best Value. This encourages sectors to
increase collaboration and partnership working in their unique contexts to achieve the Vision set out
in the National Improvement Framework (NIF).

|IRationale:

Attendance statistics present a relatively positive picture overall, however an attendance gap
|remains between sectors and there is a poverty-related gap of 6.6%. Furthermore, there is a focus
on improving attendance for care experienced learners below 85%. In partnership with social work
and schools, the role of the Engagement Officer (EO) was established in 2023. The purpose of the
EO role was to work within and beyond schools in targeted localities to improve outcomes for
learners with care experience and/or with socioeconomic barriers. This remains a key priority of the
AEP.

There are four EOs line managed by a resource worker who undertakes additional duties including:

e School support as required for those establishments who do not have a designated EO

e Funding applications

e Attendance at authority/national networking forums e.g. Planet Youth, community planning
partnership

e SWI/CE link

The overarching rationale for this intervention is to reduce the poverty-related attainment gap
through improved attendance for identified groups and increase positive outcomes for care
experienced children and young people.

Learner Profiles

EOs liaised with school staff using a range of data and information to identify 80 learners across
four establishments in session 2024-25 who required support to improve their attendance and
lengagement. Out of this figure, 44 learners lived in SIMD quintile 1 and 17 were care experienced.
Through discussions with young people, families and staff, barriers to attendance were identified
and addressed in 1-1, group and family sessions. These barriers included:

e Confidence/Resilience

e Self Regulation

e Participation & Engagement
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¢ Violent incidents
e Generational negative view of school

An additional group of potentially vulnerable P7 learners was identified and were supported with a
variety of activities to provide early intervention e.g.

¢ Additional visits to the secondary school during term time
e Drop-in visits during holidays to familiarise learners with the building when it’'s less busy
¢ Regular meetings with the secondary based EO to build strong relationship before S1

[Planned Outcomes:
2024-25 Angus Education Plan Targets/Stretch Aims:

e Increase the proportion of care experienced children and young people who live at home,
and those with previous care experience who attend school more than 80% of the time.

e Attendance at primary school will be 93-94%.

e Attendance at secondary school will be 88.5-89.5%.

|[Overarching outcomes:

¢ Improved attendance

e Increased engagement, participation

e Raised attainment

[EOs contribute to improving outcomes for individual children and young people through:

e Positive relationships and targeted interventions, working with families to build trust, rapport
and remove personal, emotional and socioeconomic barriers to education.

e Early intervention - working in close partnership with school staff, using a data informed
approach, to support families before reaching crisis point

e Financial signposting and support, e.g. reducing food poverty at key points throughout the
year, support with benefit forms etc

e Holiday provision — work effectively with third party providers to provide a continuum of
support and engagement out with term time, further developing connections with families,
and supporting friendship groups, including at points of transition

e Participating in development and delivery of planned programmes and individual 1-1
activities where required to help young people develop essential skills for life and work

e Support children and young people to access provision from other partner services and
agencies where appropriate

e Promote equity and equality for all by ensuring that their individuality, confidentiality, privacy,
choice and rights are respected at all times

[Impact and relevant data:

IMeasures/Evidence included:

o Quantitative data e.g. % attendance increase, improved reading scores, NSAs
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Sample evidence:

|Parent Quotes:

“The service has been fantastic in the way it operates. We had tried everything to encourage our
son into school, but this is the only thing that has worked.”

“My child would not have continued to attend school without this service”
“This service has been a rock to my daughter's wellbeing. It has been invaluable”

“It's been helpful to have insight from the EO when discussing some areas of concern”

Qualitative Data - confidence, enjoyment, attainment, improved relationships gathered
through Leuven scale, pre/post surveys, etc

Impact statements from targeted group of learners, parents, staff

Case Studies

Attendance - 52/80 (65%) of learners who worked with the EOs improved their attendance
over the session

Care Experienced example - of the 8 CE learners supported in one of our primary schools:

- 5 learners increased attendance to over 85% by the end of the session

- 2 learners had 100%, having had 52% and 78% prior to the EO involvement

- 1 learner increased attendance from 16%- 40% throughout the session with work
ongoing

All families and learners involved spoke very positively about support from the EO and
referenced the relational element, describing the 1-1 and group sessions as “a safe space to
talk.”

Almost all learners in the P7 - S1 transition group had a positive start to S1 and check in
regularly with the EO

More families across the 4 schools accessed welfare rights and food vouchers

Parent surveys, pupil feedback and individual case studies highlight the positive impact the
early intervention work of the EOs has had on young people. Parents report the service has
positively impacted their child’s wellbeing with their child feeling more included and less
anxious. The service has also improved links with the school.

All learners surveyed said they felt strongly supported by the engagement officer and that
she understood their needs.

SEF —

|Care Experienced CYPF — £107,000

Attainment Scotland Funding (2024-25):

£107,000
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[Contact details:

INeil Lowden — Director of Education and Lifelong Learning (Acting): LowdenN@angus.gov.uk

IDebbie Gallacher — SAC Officer: GallacherD@angus.gov.uk
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7. Argyll and Bute

Working in partnership to develop a Communication Supportive Environment for Children
with Complex Communication Needs

Description:
Focus Group affected by poverty / barriers to learning:
Pre-verbal communicators with additional support needs in Learning Centre

Context:
Priority Family type — additional financial demands placed on families who have children with

disabilities

e many families have given up working to care for their child or taken less hours or a lesser
job

e higher living costs - specialist equipment including personal care items, specific food items,
cost of continual laundry

e poverty of experience - many activities are not accessible to many pupils with disabilities, or
they have travel to access ones specifically designed. In addition going on outings can be
challenging due to transport difficulties and dependent on how the child will cope with that
change. Some of the activities that are specifically designed for those with ASN can be
costly or have extensive wait lists

[Project Aim:

10 month collaborative PEF funded project working in partnership with Speech and Language
therapy in creating a communication-friendly environment that promotes understanding of unique
needs, reduces communication barriers, and enhances communication experiences and
opportunities for all

through:

e establishment of existing practice

e design and delivery of professional development to build sustainable capacity in staff

e evaluation of impact in developing the communication friendly environment
|Planned Outcomes:

Focus of the training and coaching was on promoting educators’ knowledge, skills and confidence
across three main areas:

Using child centred approach
alongside language leaming
strategies to support

/ communicative
responsiveness.
\
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Impact and relevant data:

Methods Description

[Methodology / Measures
1:1 semi-structured Pre-project ‘To establish priorities and the intervention
Three methods were used pre and pOSt interviews focus of the professional development. carried out by
; ; the author.
lintervention to measure and evaluate Past project To ideniity perceived change tsing
the aims and outcomes queg;i{;)nstrnbappg«:lj}othe Kirkpatrick Evaluation model,
. . carried outby a SLT.
IRatlng SC,ale :fOI' each Strategy in the . Self-Evaluation Rating | Each member of the team sharing their perceptions of
Communication Environment Observation Scale and the communication environment
Checklist ranged from: Questionnare
g Communication A blind observer recorded evidence of staff using 45
INone — Some — Good — Enhanced Environment strategies across three areas: Total Communication),
Observation Checklist Shared Experiences) and Communication Partners.

(CEOC)

Outcomes / Impact
Quantitative — data from the CEOC used pre and post under each of the three areas of focus

|Qualitative — feedback was gathered from educators which strengthened the evidence of impact

All of the data measures showed positive progress and gains in the communication environments
[in the areas of total communication, communication partners and shared experiences. Specific
feedback about particular children with non-verbal profiles highlighted increases in intentional
lcommunication and the active use of total communication approaches to initiate and communicate
wants and needs.

[Conclusion

The findings highlighted the fundamental importance of empowering forward-facing professionals
[by not only imparting knowledge but also by enabling behaviour change and confidence to develop
through follow-up training with modelling, coaching, and hands-on delivery. This has led to
sustainable improvement in practice to improve outcomes for some of our most disadvantaged
|learners.

The partnership provided a model of good practice and the outcomes that can be achieved when
|leducation and health commit to a longer-term vision of working in collaboration for children and
young people with complex language and learning needs.

Attainment Scotland Funding:

[Pupil Equity Funding - £22,048

Contact details:

Rockfield Primary School and Learning Centre
Acting Headteacher
Elaine.Campbell2@argyll-bute.gov.uk
Substantive Headteacher
ICaroline.Fothergill@argyll-bute.gov.uk
IPartner Speech and Language Therapist
sjohnston@gmu.ac.uk
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8. City of Edinburgh

|Enhancing Outcomes Through Collaborative Professional Practice

[Description

Edinburgh’s population is notably diverse, with significant variation in demographics. The
|proportion of pupils with an additional support need is currently 52%, which exceeds the national
average of 37.1% (Scottish Government, 2024). Across the authority, the characteristics of
lindividual school populations differ substantially. For instance, the average SIMD score in our
secondary schools’ ranges from 2.1 to 9.3, highlighting a broad spectrum of deprivation and
affluence. Our strategy for raising attainment through SAC funding reflects our commitment to
meeting the needs of our wide range of learners. In our session today, we will give a brief overview
of our strategic approach to meeting our stretch aims in literacy and numeracy, in addition to our
processes for allocating SEF funding to ensure maximum impact.

[Planned Outcomes:
|Our Edinburgh imperatives are:

- People & Progress

- Inclusion

- Curriculum

- Building Cultural and Social Capital

Impact and relevant data:

¢ Increased attainment over time in literacy in numeracy

¢ Narrowing of attainment gap over time in almost all measures

¢ Increased expertise and capacity in schools and across learning communities
e Consistent Literacy and Numeracy strategy across the estate

e Successful implementation of a universal Pupil Tracking tool using a consistent language of
learnin to track and measure learner progress

Attainment Scotland Funding:

This presentation focussed on the use of SEF funding at Local Authority level. Edinburgh was
allocated £1,274,381 for session 2023/34 and this increased to £1,907,719 in session 2024/25.

[Contact details: Tracy.Urquhart@edinburgh.gov.uk
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9. Clackmannanshire

IReadiness for Learning (R4L) in Clackmannanshire

[Description

The trauma-informed Readiness for Learning (R4L) approach has been embedded and extended
a result of SEF funding allocation.

o The local authority recognised that in Clackmannanshire a considerable number of children
live in areas of higher deprivation, and that closing the poverty-related attainment gap
required not only academic interventions but also attention to wellbeing, environment and
neurodevelopmental factors.

« The EPS noted that many children were affected by adversity (trauma, attachment issues,
stress) and that traditional schooling supports did not always address the underlying issues
of learning readiness. The R4L framework was designed to bring together various strands
— nurture, trauma awareness, the physical/sensory environment, executive function skills
— into one coherent model

e It also seeks to give school staff “permission to do things differently” in the classroom and in
environment design, acknowledging that children may come with different starting points
and needs.

For practitioners: It means considering not just what is being taught, but how the learner’s brain,
|regulation, sensory needs and environment are impacting their capacity to engage. The R4L
framework offers tools, training, and a lens for that.

For schools: Adopting R4L implies whole-school commitment: professional learning for all staff,
|[physical/sensory environment checks, embedding trauma-informed practice, tracking outcomes,
and aligning policies and systems.

For learners: The goal is that more children will come to the classroom prepared to learn (i.e.,
regulated, supported, in an environment that enables them), and that gaps in attainment will
reduce because the foundational barriers (stress, trauma, regulation) are addressed.

For system and policy: It aligns with wider ambitions around equity, closing the poverty-related
attainment gap, and creating nurturing, inclusive learning environments.

It is now being extended into Childcare Services as Readiness for Caring (R4C) to support the
commitment to Keep The Promise, utilising the trauma-informed workforce funding from Scottish
Government.

SEF funding has supported a more intensive model of service delivery within the Educational
|Psychology Service, allowing for a greater depth of case work with children and their families to
support improved outcomes.
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[Planned Outcomes:

« Embed R4L and R4C approaches across education and childcare settings.

o Provide enhanced relational support for pupils with additional needs and care-experienced
learners.

e Increase staff capacity and confidence through a range of trauma-informed CLPL
opportunities

o Deliver specialist therapeutic interventions for pupils experiencing severe trauma
symptoms.

Impact and relevant data:

« Early evaluation showed that in R4L classrooms: pupils made statistically significant gains
in executive function skills.

« Educational Psychology Service:

o 567 new referrals supported (ratio: 1 EP per 149 pupils) from Aug 2024 — June 2025.

o Support for establishments to develop bespoke support packages for individual
pupils.

o Enhanced support for 31 care-experienced pupils in out-of-authority placements,
enabling access to specialist educational experiences - success criteria include
reintegration into education and progression to National 5 qualifications and further
education.

o CLPL (Trauma-Informed Practice):

o Around 1500 hours of CLPL activity has been accessed between Jan — Dec 2024.
This included training at the trauma-skilled level for probationer teachers, school
transport escorts and social workers.

o High satisfaction reported; qualitative feedback indicates positive changes in
practice.

o The R4L training package is currently being refreshed and updated with new
modules due to be launched by summer 2026, including a new series on
understanding neurodevelopmental differences.

O

e Intensive Therapeutic Service (ITS):

o Specialist EMDR therapy provided for pupils with severe PTSD symptoms which are
affecting their ability to access education

o Outcomes include improved school attendance and increased engagement in
extracurricular activities.

Attainment Scotland Funding:

Strategic Equity Fund (SEF) resources have been allocated to support relational approaches,
trauma-informed training, and specialist therapeutic interventions for the most complex learners.
Contact details:

ltaylor@clacks.gov.uk
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10. Combhairle nan Eilean Siar

[Motivation, Commitment and Resilience (MCR) Pathways

Ard-sgoil MhicNeacail | The Nicolson Institute

|Description

Motivation, Commitment and Resilience (MCR) Pathways is a mentoring service which is focused
on providing targeted support to individuals and groups of pupils in school. Within the Nicolson
Institute there is a referral process which Guidance teachers can use to refer young people to the
service. In our school MCR pathways offers group work and individual mentoring.

The vision for MCR pathways is: Our aim is to help young people unlock their potential no matter
their circumstances

In The Nicolson Institute the MCR Pathways programme is specifically aimed at young people in
lour school whose families are affected by poverty. This is one strand which supports ambition,
aspirations and pupil wellbeing. Pupils who are Care Experienced also benefit from this resource.

|Planned Outcomes:

The aims of the programme are to:
e Prevent disengagement from school
Provide one trusted adult for young people
Provide a safe environment for young people to go to if they need it
Support young people with social skills
Support young people with aspirations and ambitions post-school
Develop skills for work
Support wellbeing through breakfast and lunch clubs

Impact and relevant data:

The MCR Pathways coordinator has been instrumental to the success of the programme. She
plays a crucial role in recruiting mentors and ensuring that they are trained. MCR mentors commit
to mentoring their pupil for one hour per week. The positive impact of the programme is in part due
to the success of the matching of the volunteer mentor with the young person, based on shared
experiences and interests.

Sixty-eight young people are currently being supported through MCR Pathways, including 18 for
|group work in S1, 8 for group work in S2 and 22 being mentored. Since January, 37 mentors have
signed up to the programme and 13 mentors are currently being introduced and coming on board.
This is an incredible level of community support that continues to grow each month with more
lenquiries and interest from adults wanting to get involved. Being a small community, the number of
adults involved and becoming involved in the community is testament to the supportive community
|culture and demonstrates improvements in the culture in our school community.

In terms of other pupil engagement, attendance at breakfast club varies from between 20-35
young people each morning. Lunch clubs are busy with typically 30—35+ young people accessing
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support. Breaktime drop-in can have up to 45-50 young people. The feedback from the young
people has been extremely positive.

There is good partnership working across the programme with Community Learning and
|Development staff helping support the busy lunch clubs, and our Care Experienced Young People
staff helping to ensure any vulnerable young people are being seen by professionals and partners
|in school or in the local community.

Attainment Scotland Funding:

The total SEF allocated to this project covers the cost of the MCR Pathways coordinator — approx.
£35,000 per year.

IContact details:

A Graham — QIO - agraham@cne-siar.gov.uk

J Cairns — Headteacher - jcairns1z@gnes.net

M Francombe — Deputy Headteacher(SAC) - mfrancombe2w@gnes.net
Emma Macleod — MCR Pathways Coordinator - emacleod1t@gnes.net
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11.  Dumfries and Galloway

Dumfries and Galloway- Framework for Inclusion- nurture approaches supporting pupils to
be ‘present, participating and achieving’

|Description

The inception of Framework for Inclusion was a ‘Change Programme’ for ALL, moving away from
‘Transforming Additional Support for Learning’ whereby

|Our priority is to provide the best start in life for all our children. Our vision is that together
we will realise ambition, excellence with equity and equality. We will deliver this by
developing inclusive learning communities, where all our children & young people are
present, participating, achieving and supported.

Universal support for schools

A sense of belonging was identified as a prerequisite for genuine inclusion.

All schools identified an Inclusive Practice Lead who undertook three days training led by Nurture
UK. This was followed by a whole staff training staff session focusing on Inclusive Practice and
Nurture approaches. Four Inclusive Practice PTs are aligned to all schools to further support their
development and implementation of Inclusive Practice and nurture approaches. The Inclusive
Practice PTs created a self-evaluation toolkit based on the Circle Framework which staff were
asked to complete, and this informed an individual report for each school identifying areas of
strength, next steps and signposting to local and national professional learning.

Targeted support for schools

Based on deprivation data, four Clusters were identified, and a Nurture Teacher was appointed to
each to develop and support nurture approaches in schools. This involved delivering a range of
nurture projects with pupils as well as supporting staff to develop approaches to nurture. This work
was reviewed after year one and a further four clusters/areas were identified using attendance,
lexclusion and RfA data. Schools were required to identify support from the Nurture Teachers via a
suite of resources based on the needs of pupils and data from previous assessments and
|interventions.

|Planned Outcomes:

¢ Increased sense of belonging, pupil attendance and engagement.

¢ Increase practitioner awareness and confidence in developing inclusive practice and nurture
approaches.

e Potential for future need will decrease.

Impact and relevant data:
|Universal Inclusive Practice Training Feedback

Following Universal Inclusive Practice Training, please read the statements below and score on a
scale of 1-5, with 5 being that it has really enhanced your understanding.
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| have greater understanding of the adversity and trauma children

: [—
and young people experience.
| have greater understanding of how ACES and trauma impact the [—
children and young people we work with. .
| have greater understanding of how the six principles of nurture —
can be used to support an inclusive learning environment.
| feel confident in identifying next steps for my inclusive practice
jouey. |
| feel more confident in supporting my own wellbeing. |
100% 0% 100%

|Currently, 68% of schools have used the whole school Inclusive Practice Self Evaluation Toolkit
which has generated an action plan.

INurture Teacher Data and Feedback

o
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C Pupil Post Intervention Assessmen'r)

Responses collected from 179 pupils.

47% 37% 44%

of children felt of children felt of children felt
more confident less worried or anxious less angry
o o
43% 42% 53%
. of children feit of children felt
of children felt their behaviour had -
| : appier
CERRY imnproved

62% 58% 60%

. . of children felt
of children felt more of children felt more that they had a trusted

supported nurtured adult they could talk to
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C School Feedback )

Comments from Head Teachers and Class Teachers
in our cluster schools..

“The children who have attended nurture have
shown an improvement in class in their ability to
cope and have all got strategies that they use.
They all look forward to attending the group and
| think having this time helps them get through
the week.”

“Learners who engage with the nurture service
understand they are there to benefit themselves.
This is achieved by working closely with the
member of staff. They see this as a time to reflect,
and understand how they can improve on certain
barriers that may be in the way of them coming

into school/feel nervous in class.”

Pupil Feedback
Comments from some of the children we have worked with...

"I feel as though things are much better,and | “Seeing Miss Weir is the best thing about

know how to cope with my anxiety. My dad Nurture. She's my “School Mum" and | love the

thinks | am coping better in situations that days she is in school. | love the stories and “I've learned
used to make me feel distressed. | feel more games we do together.” some things that
confident, less worried and anxious, calmer, help my anger.”

' about myself"

“Ifeel like it has helped me a lot to

learn to walk away and don't argue
back. It helps to talk to someone.”

“I have loved coming to Drawing and Talking
with Mrs McConnachie and am so sad it's.
ending. | wish it could go on forever.”
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Gorenfol Feedboc@

“My daughter discussed
her sessions regularly
. and expressed how
“J has thoroughly enjoyed his time being %
much she enjoyed these
supported by Ashley and J said it makes ions”
him feel calmer. When taking a
meltdown ot home he seems focome
K loved spending time with Miss Reid out of it quicker than before.” e
and always looked forward to seeing 90, comamon o1 Y PRES:
her. She was always talking about her. the h:s le.ds?er';dh:ef conﬂ?ence
K was a lot more calm during the time SOMIG WIS poRrs.
she spent with Miss Reid but then “She looked forward t o o
when the block finished she was sad e ik My child was positive
she wasn't getting her anymore.” ha ot about his nurture sessions,
ppler a ooy “€ was really keen to chat about and | was grateful for the
xhz ::'hos 'mP:‘Yed her nurture sessions, she found ey e R T
s them very positive and it was OPP? uany sl X ©
lovely for her to have a safespace  Participate in the anxiety
to chat to someone about her intervention. It helped him
s fHive about his worries. Kirsty went to great to recognise emotions
Pos! lengths to build up a positive and within himself and gave

"My child was really keen to chat about
her nurture sessions, she found them
very positive, and it was lovely for her to
have a safe space to chat to someone
about her worries.”

/At Calside Primary, Lisa met with o™
few teachers to build capacity with
Sensory Needs. They discussed how
sensory circuits could be developed
in the communal area outside some
classrooms. This could be used as a
regulation tool to enable children to
be engaged and ready for learning.
She provided some training and
information, as well as a range of
resources which she added to the
school’s nurture Team. She collated
this training on a Sway so that they
\cwldrdertothlsutoluterduy

nurture sessions and | was
grateful for the opportunity
for him to participate in the
anxiety intervention. It helped
him to recognise emotions
within himself and gave him
language to talk about
them.”

trusting relationship and I'm really
grateful for that.”

“Thanks for your support and
working with my son. Your help
and engagement with him has

taught him different ways to deal
with stuff that might happen.™

(Building Copacify)

A nurture room was set up at Elmvo!ef\o

accommodate S morning sessions to be
supported by the Nurture Service and
Inclusion Service. A learning assistant
shadowed the running of the nurture
room to be able to runit in the fvfuv

Kirsty has supported staff with carrying out
Boxall Profiles, interpreted the results, then

[Nicola has provided guidance on\
setting up a new nurture area at
Rephad Primary.

At Belmont and Stranraer Academy,
she was requested to assess pupils
for sensory needs and in turn provide
training and ongoing support to SLAs
on delivering sensory circvits.

At St Josephs, she has been
identifying resources/strategies to
support pupils with ADHD and or
sensory processing difficulties within
the classroom. A written report was
provided suggesting environmental
adjustments and appropriate

\ resources. / \

rec ded strategies to implement.

She introduced the sensory assessment to
teachers in most of her schools and

ﬂmmmﬁmmmh
creating resource packs to upskill teachers

she is creating will give the teachers

mmméoswmm:om
there is a universal approach to nurture.

She has supported severol learning
d d y circvits
and hos created plans for them to use with
identified children.

Anna also helped to deliver the Universal
Inclusive Practice training ot Belmont

\ ™)

supported them to make envil |
adjustments to all learners in the class who
struggle with sensory processing. She has
worked closely with a learning assistant to
build her capacity in understanding sensory
processing and needs. The learning
ssistant shadowed then co-delivered o
sensory group following the pupil's sensory
diet, created her own sensory circuits plan
and developed her own resources to meet
other pupils’ needs. She is now delivering
sensory circvits independently throughout
the week.

She has worked in partnership with the
Inclusion Support Team to meet the needs
of two Stage 4 pupils to deliver an
alternative curriculum to meet their needs
to ensure they stay in school.

ﬁarino supported the nunua
learning assistant at
Locharbriggs School. They were
in the first stages of starting a
nurture room. She shared
resources, and allowed the
learning assistant to shadow
her during a session.

Carina also delivered a self-
regulation intervention at the
Inclusive Practice Lead training

_4

\ day. /

him language to talk about
them. Kirsty made great
efforts to get to know him
and his interests and I'm
really grateful for her time
and dedication.”

e 2

Ashley delivered Boxall
training sessions and
materials for school staff
and provided ongoing Boxall
support. She also spent a
block of time in a BGE
nurture classroom,
supporting and offering
advice on areas such as
planning, assessment,
differentiation, learners
specific needs and how to
create a nurturing
environment. During visits,
time was spent modelling a
relational approach and
being responsive to what
was happening in the room.

Ashley has also created an
Infant Nurture Programme
for a primary school to use,
and is currently creating and
delivering a bespoke multi-
generational PEEP
programme where pupils
from BGE Nurture Classroom
will support as “"helpers”in

the sessions.

% J
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INurture Teacher PEEP Case Study

Acrobat Document

Attainment Scotland Funding:

SEF Funding-

2 x 1.0FTE Inclusive Practice PTs- £152,570 (inc on costs)
7 x 1.0FTE Nurture Teachers- £588,720 (inc on costs)

IContact details:

Karen Bryden- Quality Improvement Manager - Karen-Anne.Bryden@dumgal.gov.uk
Lisa Henderson- Inclusive Practice PT - Lisa.Henderson@dumgal.gov.uk
Robert Dickson- Inclusive Practice PT - Robert.Dickson@dumagal.gov.uk
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12.  Dundee City

IDundee City Council Pedagogy Team

|Description

The Pedagogy Team, established in 2019, works in partnership with Dundee schools to promote
|excellence and equity in learning and teaching, with the overarching aim of raising attainment for
all learners.

Our approach is rooted in continuous evaluation, ensuring that targeted support is informed by
impact measures and robust assessment tools. We prioritise building capacity through research-
informed professional learning that is empowering and fosters teacher agency. This is achieved by
creating opportunities for collaboration and networking, strengthening practice and driving
sustained improvement.

The team has introduced a professional learning standard aligned with Education Scotland’s
[National Model. This development was driven by two key factors: the previously low engagement
with professional learning and practitioner feedback on the existing offer.

The shift to this new approach was delivered through a structured two-step process.

e Step one involved introducing e-learning modules focused on pedagogical professional
learning. These modules are designed to align with the National Model for Professional
Learning, deepening participants’ knowledge and understanding in their chosen areas.

e The content builds on previously developed core training, updated with current research
where relevant, and incorporates principles from Education Scotland’s Facilitation Guide
planning tool. Grounded in Knowles’ (1980) Theory of Andragogy, the approach recognises
that adults learn best when content is relevant and self-directed, fostering autonomy and
intrinsic motivation. Similarly, Kennedy’s (2014) Spectrum of CPD Model emphasises that
transmissive learning does not lead to teacher autonomy, whereas self-initiated learning
promotes deeper understanding and growth (Rogers, 1969).

e Each e-learning module is interactive, featuring quizzes, reflection activities, and video clips.
Designed for flexibility, modules take approximately 20 minutes to complete and are divided
into manageable sections to support cognitive load considerations (Sweller, 1988).

o Alongside the e-learning modules, the team will deliver in-person sessions focusing on the
remaining two elements of the National Model for Professional Learning: learning through
collaboration and learning through enquiry.

Learning Networks

e Practitioners who lead in specific curriculum or pedagogical areas—or those seeking to
develop expertise—are invited to attend in-person sessions. These sessions provide
collaborative spaces where, at times, local and national specialists share current research
and practical insights. Participants also have opportunities to showcase effective practices
and connect with like-minded colleagues, fostering professional dialogue and shared

learning.

e Specific Professional Learning for Writing and Project-Based Learning

o Two professional learning opportunities aligned with the Standard for Professional
Learning are

o currently available: the National Improving Writing Project (NIWP) and Project-Based
Learning
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(PBL). Each programme integrates all three components of the National Model—
learning through

o enquiry, collaboration, and individual study—within a single course.

o Practitioners participating in NIWP were identified in partnership with the attainment
advisor, using

o ACEL data for Primary 3 cohorts, as the primary focus for improvement is at First Level.

Practitioners involved in PBL registered through the local authority’s professional
learning portal.

o These two in-person professional learning courses also align with the requests around
the focus of

. professional learning that is required across the city.

o Enquiry-based learning is delivered through in-person sessions facilitated by the
Pedagogy Team.

o Practitioners can choose from two GTCS-accredited courses—one focused on reading
and the

o other on conceptual understanding in numeracy—or opt for an e-learning module on
enquiry

o methods. After completing the module, participants receive tailored support to apply

these methods

in an area of their choice.

This offer also includes access to a professional reading library and expert guidance
from the

Pedagogy Team on using measurement tools and conducting data analysis.

IPlanned Outcomes:

The Creation of a Dundee Standard for Professional Learning
A Professional Learning suite that is based on the three components of the National Model.
e Learning that deepens knowledge and understanding
e Learning through collaboration
e Learning through an enquiring stance
This approach will promote the long-term sustainability of the professional learning development
team.

[National Improving Writing Programme

To increase the level of attainment, specifically at first level, across the city.

Stretch aim - By June 2025 68% of P4 pupils will have achieved first level in writing. - Baseline
50%

|Project-Based Learning (PBL)
To upskill staff in using a PBL approach to planning inter-disciplinary learning. This is accompanied
|by an offer from V&A Dundee to work on the Street’'s Ahead project.

Impact measures will be gathered using MS forms evaluations, these will focus on:

¢ Increase in knowledge, skills and confidence in the area of learning of the participants
e Organisational support required
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e Changes the practitioner plans on making
e The knowledge and skills in action
e Data analysis

Impact and relevant data:
Impact Data for the creation of a Dundee Standard for Professional Learning

IDCC Pedagogy Team data collated from in-person sessions on offer.

Year Number of Participants to in-person Professional Learning
22/23 180
23/24 340*
24/25 158

*This increase is in part due to a course that was offered as study leave for participants.

IDCC Feedback on Professional Learning Required.

17. My CLPL needs focus on (0 point)

® Learning & teaching strategies 65 .|
@ Literacy 17 ]
® Numerac y 19 I
@ Health & wellbeing 15 ]
@ Other specific curriculum areas 35 ]
@ Assessment & moderation 47 I

Supporting pupils with additional support e

needs I
@ Child Protection 7 —
@ Coaching and leadership 46 I
@ Compliance with legislation 6 .

C 2( 40

IDCC Data collected on participants undertaking E-Learning courses.

E-Learning Module No of participants

Learning to Read 34
Learning to Read Using RWI 34
Reading to Learn 55
Dual Coding 30
Learning Intentions and Success 39
Learning for Sustainability 1
Retrieval Practice 23
Effective Questioning 28
Feedback 8
Differentiation 8
Exploring Spelling & Vocabulary 7
Developing Numeracy & Mathematical 7
Thinking

Introduction to Numeracy in Dundee 6
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Assessment Approaches 8
An Introduction to Enquiry 5
Collegiate Working Practice 19
The Dundee Standard for Developing a

, ! 29

Developmentally Appropriate Curriculum
Total for 25/26 as of Nov 25 341

Example of feedback from participants involved in in-person professional learning.

Number of participants 45 12 1

No. of Evaluations 30 3 2

% = increased confidence 79% 87% 90%
% = increased knowledge 81% 87% 90%
% = increased skills 80% 87% 90%
% > enquiry (Q10) 81% 93% B0%
%> collaboration {Q12) 85% 93% 80%

Impact data for the National Improving Writing Programme

Stretch aim - By June 2025 68% of P4 pupils will have achieved first level in writing. - Baseline
53%
Actual data — By June 2025 78% of P4 pupils in the schools involved achieved first level in writing.

The graph below compares attainment growth between two groups of primary schools:

Blue line: The 10 schools participating in the National Improving Writing Project (NIWP).

Green line: The remaining 23 schools that did not participate.

Initially, the 10 NIWP schools had the lowest writing attainment in the city, with only 53% of
learners predicted to achieve First Level writing by the end of Primary 4, compared to 64% in the
other 23 schools.

The red line represents the projected attainment for the NIWP schools if they had progressed at
the same rate as the non-participating schools.

Final results:

NIWP schools achieved a 39% growth percentage point increase, matching the attainment level of
the other 23 schools.

Overall, 76% of learners across Dundee achieved First Level writing by the end of Primary 4.
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Percentage Point Increase by Group

—o— Group A
-~ GroupB
--@+ GroupC

Percentage

Start End

Impact data for Project-Based Learning (PBL)

How confident are you in your understanding of the core principles of PBL? @

Pre-Session 1-Intro 2 - Planning 3 - Partners 4 - Assessment

Participants felt their confidence in understanding PBL had increased by 25% between
the initial evaluation and the final input. This is a 45% point increase in confidence.
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How confident would you be in delivering a PBL approach at this point? @

Pre-Session 1- Intro 2 - Planning 3 - Partners 4 - Assessment

Participants felt their confidence in delivering PBL had increased by 30% between
the initial evaluation and the final input. This is a 60% point increase in confidence.

How confident would you be in sharing this professional learning with others? @

Pre-Session 1-Intro 2- Planning 3- Partners  4- Assessment

Participants felt their confidence in sharing the professional learning around PBL had
increased by 23% between the initial evaluation and the final input, a 49% point increase.
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How engaged were participants in the activities across the PBL training programme? @

H1-Extremelylow ®2-Low MN3-Moderate ®E4-High B S5-Extremely High / \
6

Participants were
consistently
demonstrating high or
extremely high levels of
engagement in all
activities across the 4
sessions.

A0 T

57% of activities were
observed as ‘extremely
high’ engagement.

T T

bl
% T
s N
B

&
& & @o“z & @ P 58
Cd ¢@ \)b & z¢\ s & &
N g & & ES
oF & &\& q‘(’ S 'SQ
W’ q@b“' o r %qm & &
= o = & . .
& & &7 S Methodology: Observations carried out
o o2 &° & by Pedagogy Team using Leuven
X 3 ‘;}é‘ & =,w";’ Scale of Engagement during each
e o session (1-4)

Attainment Scotland Funding:

SEF

Contact details:
Pedagogy Team DHT Jodi Barclay
Jbarclay566@dundeeschools.scot
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13.  East Ayrshire

East Ayrshire Council: Driving Pedagogical Reform: A Whole-System Approach to High
Quality Learning and Teaching

This session will focus on our journey towards high quality learning and teaching through
developing and embedding pedagogical reform across Literacy and Numeracy through effective
use of SAC / SEF resources to ensure improved outcomes for all learners including those at
greatest risk of missing out. A focus on collaborative practice underpinned by quality assurance
strategies has ensured continued improving outcomes for our learners.

|Description

Shift in culture:

e Starting point was a myriad of approaches to delivering the literacy and numeracy
curriculum

e Development of shared literacy progression pathways and toolkits to enhance
understanding of progression and embedding appropriate assessments

e Targeted professional learning for teachers on inclusive evidence-based strategies in
literacy and numeracy, alongside peer coaching and classroom modelling to build
confidence

» Understanding Number Programme (Lynda Keith then EAC)
= East Ayrshire Active Literacy Programme (NLALP then EAC) & Communication
Friendly Environments Programme

Impact:

e Development of shared learning, teaching and assessment standards across EAC

e Improved outcomes for learners across EAC in Literacy and Numeracy evidenced in
performance data

Strengthening Leadership:

e HT SAC/SEF events training / evaluations

e Analysis of S&Q / SIPs

e Numeracy / Literacy Networks : Leaders supporting ongoing pedagogical change across
schools

o QA strategies (Data outcomes): Results reviews moving to education group focus on
granular basis

e QA strategies (PLTA outcomes): Learning Visits (2023 - present), classroom observations
(2017-2023)

e Systematic support and challenge through education groups / professional networks

e Leaders Of Learning programme, description and highlights (extending QAMSO network)

e Emphasis on working towards sustainability across the system

Impact:

e Shared responsibility for continuous improved outcomes for all learners

¢ Improved outcomes for learners at all levels

o Effective use of data to inform improvement and next steps in our learning
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ACEL ACEL Stretch
SIMD Q1 sIMD Q1 Aims
CLPL /
Toolkits SE[I;:TT/ LOL
(Coaching & Network Network
Modelling) €IWOrkKs
2020-21 2022-23
O EEEEED O D O T O
2018-20 - _ 2021-22 _ 2023-25
Digital toolkits Learning
& Visit

Accessible

CLPL
ACEL
SIMD Q1

Relentless focus on: QI 2.3 - Pedagogy - PLTA -Equity - Leadership - Sustainability - Continuous Improvement

_

IPlanned Outcomes:

Programme

Improved HMI’e inspection outcomes across all Ql’s

Development of high quality learning, teaching and assessment standards

Increased teacher confidence / efficacy

Create frameworks and toolkits shared through an accessible digital platform which

supports consistent delivery and engagement in high quality learning and teaching

» Sustainable pedagogical improvement and consistency of approaches in literacy and
numeracy

» |mproved attainment for all learners across ACEL measures (including stretch aims and
closing the gap)

» |mproved moderation and quality assurance processes designed to ensure that
assessments are fair, consistent and robust

= An increase in collaborative planning of targeted interventions for all learners including
those at risk of missing out

» Effective use of ACEL data to inform improvement and next steps

[Impact and relevant data:

|Leaders of Learning Programme (LOL): Delegate Comments:

e ‘The staff involved in LOL led sessions to further improve the effective use of feedback. The
Leaders of Learning CLPL has built and deepened the staff’'s use of feedback within their
lessons. Effective feedback is evident during jotter audits, lesson observations and when
speaking to the children — they know how to improve and can explain this during learning
walks.’
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¢ ‘One of our teaching staff took part in East Ayrshire’s Leaders of Learning Programme. This
provided her with the opportunity to attend meetings with other schools to interpret policy
and set expectations, lead collegiate sessions within our school to collaborate with staff
about how we implement this practice, and seek staff's views and professional opinions
around developing sustainable approaches within the school.’

¢ ‘All teaching staff participated in the ‘Leaders of Learning’ professional enquiry organised by
the local authority, which centred on QI 2.3 Learning and Teaching and QI 2.4 Personalised
Support. Our Leader of Learning attended CLPL sessions led by central officers, and
subsequently presented to the teaching staff. These sessions encouraged critical thinking
and provided opportunities for professional dialogue and sharing practices.’

ACEL data: 2016-2025 (EAC P1,4,7 Combined Literacy; EAC P1,4,7 Combined Numeracy:
|Overall, SIMD Q1 & SIMD Q5)

P1,4,7 Combined Literacy P1,4,7 C Numeracy
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50 47
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ACEL data: 2016-2025 (EAC P1,4,7 Combined Literacy; EAC P1,4,7 Combined Numeracy:
[National Q1 v EAC Q1

P1,4,7 Combined Literacy (SIMD Q1) P1,4,7 Combined Numeracy (SIMD Q1)
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Attainment Scotland Funding:

SEF: Staff to coach and model pedagogies 2017-2022: Literacy & Numeracy: Approx.: £1,925,000
SEF: Resources to support pedagogical change 2017-2024: Literacy & Numeracy: Approx.:
£370,000

Funding levels designed to move towards a sustainable model; i.e. Funding to support
[programmes 2024-25 and beyond: Minimal.
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Contact details:

Mr Lindsay Bull: lindsay.bull@eastayrshire.org.uk
Mr Robert McCallum: robert.mccallum@eastayrshire.org.uk
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14. East Dunbartonshire

[IMAGINE Improvement Strategy

Excellence for all driven by a relentless focus on the
Pedagogical Core.

|Description

1 IMAGINE

Scottish Attainment Challenge (SAC) Funding has been integral to the East Dunbartonshire
|Council Education Service focus on ensuring clear vision, values and aims across all priorities and
workstreams whilst always striving for new, innovative ideas to continually improve the life chances
for learners and the professional development of all staff.

In Session 2024/2025 East Dunbartonshire Education Service conducted a comprehensive
|lconsultation with all stakeholders to review the Vision, Values and Aims of the service.

The visual representation of the Vision, Values and Aims was carefully
|considered. The symbolisation of mind, knowledge, growth, and success is at
the heart of the concept. The graphic combines the brain representing critical
thinking; the light bulb as a symbol of ideas and innovation; the heart as a
symbol of care, compassion and emotional intelligence; the open book as the -~
traditional symbol of knowledge and learning and finally the laurel symbolising growth, harmony
and aspiration.

e The new Vision for the Education Service ‘Excellence for All - A
S commitment to excellence, equity and inclusion that empowers all
children and young people to succeed in learning and life’
combined with the carefully chosen values of respect, courage,
e creativity, fairness and trust encapsulate the skills, actions and
%, (@)  values expected for all our staff, children and young people.

Underpinning our commitment to continuous improvement for all,

five aims were identified as overarching priorities. These aims are
|measured against the Education Service Plan (ESP) priorities to ensure a key focus on improving
outcomes for all.

A governance board for the Attainment Scotland Fund (ASF) is composed of strategic leaders from
the central team, quality improvement officers and finance officers. There is also a headteacher
[representative and the attainment advisor (AA).

During Session 2024-2025, the Scottish Attainment Challenge (SAC) Plan was reviewed and
updated by the board with adjustments made to align with local area priorities and it is informed by
data-driven insights. All planning has a clear focus on ensuring the vision of ‘Excellence for all’ is
driven by a relentless focus on the Pedagogical Core. Sustainability has been central to these
decisions, with a focus on building long-term capacity while providing necessary targeted supports
to drive efforts to close the poverty-related attainment gap (PRAG).




Scottish
Attainment

Challenge 42

To drive forward continuous improvement, the Education Leadership Team consulted with central
|officers and headteachers to design a new improvement strategy (IMAGINE) Building on existing

strengths, this new improvement strategy is providing a

structured framework to streamline approaches, ensuring

longoing developments within education and outcomes JG
from continuous self-evaluation are effectively integrated
|into establishments across the Education Service.

The IMAGINE Improvement Strategy emphasises excellence, equity, and addressing the PRAG as
well as other data driven improvement factors which have shown to negatively impact on children
and young people’s progress at school. The Education Service Plan (ESP) has been revised to
[reflect clear outcome measures in line with the updated national improvement framework (NIF).
This will promote a cohesive, aligned effort to drive improvement, integrated within the broader
[Education Service.

The IMAGINE Improvement Strategy is grounded in the importance of leadership at all levels,
driving positive change and transformation. Education Services is committed to the overall success
of the strategy, focussing on developing and empowering the leadership of staff at all levels,
enabling them to drive forward continuous improvement across all establishments.

\We believe that by working together as a close team, we can collectively lead more effectively,
lensuring all our children and young people meet their full potential in education and beyond. For
this reason, all schools and early years centres are represented in the IMAGINE leadership
strategy.

|Planned Outcomes:

The IMAGINE Strategy forms the Education Service Plan (ESP) 2025 — 2028 with encapsulates
the carefully identified SAC Fund Priorities. All progress is reported in line with East
[Dunbartonshire Council’s Corporate Reporting Policy, Procedures and Guidelines.

|Our comprehensive IMAGINE Strategy spans Early Years and Childcare (EYC), Primary and
Secondary Education, including Skills for Learning, Life and Work. It is supported by seven key
strategic priorities: leadership, learning and teaching, tracking and monitoring, curriculum,
|Ipartnerships, wellbeing and inclusion and skills for life, learning and work.

Strategic Equity Funding Officer

Effective use of data is a strong feature of our Education Service and SAC Planning. There are
clear approaches to support schools to self-evaluate and quality assure the work of schools. A
quality improvement manager led the creation of helpful electronic data tracking tools at primary
and senior phase levels. This was enhanced by the appointment of a Strategic Equity Funding
Officer. As a result, at primary level, data can be disaggregated on a school-by-school basis by
stage, gender and demographic. At senior phase level, the data tool allows analysis of attainment
by school, subject, level and stage. Schools use the analysis tool to work collaboratively to share
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camework for | 900d practice across the Education Service. Senior school leaders use the
Equity in data and analysis to support robust conversations at school and
i ) Literacy departmental level to challenge ongoing improvements in performance.
‘S, st | ocal authority officers discuss the data sets with senior school leaders in
focused attainment meetings. These tools help local authority officers and
. senior school leaders to identify trends in performance, analyse areas of
“¥ strength and potential areas for improvement. This has contributed to
improved transparency and is promoting enhanced collaboration across
schools.

= As part of the IMAGINE Improvement Strategy key staff are currently

. scoping options to introduce a live data tracker. This will further enhance
our data informed approaches and ensure a standardised approach to tracking and monitoring,
empowering schools to analyse their data more effectively, and to address attainment gaps with
greater precision. It will also enable central officers to access live data and continue to provide
appropriate high-quality support and challenge.

[Education Support Officers (ESO)

|ESOs for literacy, numeracy, learning and teaching play a key part in the continued focus on
targeted support and capacity building, ensuring evidence -based approaches have a sustainable
impact.

A detailed analysis of Achievement of Curriculum for Excellence Level (ACEL) data identified
lindividual children not achieving national standards in Literacy. In response, targeted literacy
support and interventions have been implemented with a specific focus on closing the (PRAG).
From the five primary schools identified, two have received support from the literacy ESO to
discuss strategies and support learners who are not making expected progress in literacy. Skills in
observing and identifying learning gaps through the analysis of existing assessments have also
been enhanced. Additionally, three primary schools received tailored literacy training aligned with
their school improvement plans. As a result, teacher confidence in teaching literacy increased.
This was evidenced by positive feedback. A further 15 primary schools have received advice and
support on all aspects of literacy, with early feedback indicating positive effects on schools'
lunderstanding of literacy pedagogy.

The Literacy ESO plays a key role in the Literacy Strategic Group, which continues to develop the
refreshed Literacy Strategy. This updated strategy will incorporate both the Framework for Equity
in Literacy and the new Digital Literacy Hub. Additionally, the revised Supporting Specific Learning
Difference (Dyslexia) guidance will be aligned with the broader Literacy Strategy for schools. This
updated guidance is being refined to better reflect the Addressing Dyslexia Toolkit and

the National Pathway for the Identification of Dyslexia and Literacy Difficulties.

The Framework for Equity in Literacy is designed to help teachers and practitioners identify the
most effective interventions and approaches to raise attainment for all learners and narrow poverty
related attainment gaps. To support this, the Literacy ESO has delivered training to all Depute
Head Teachers, all primary practitioners, and both Principal Teachers and Support for Learning
staff in secondary schools, ensuring consistent and effective use of the framework across all
settings.
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In parallel, the Literacy ESO is leading a practitioner group in the development of a digital Literacy
[Hub. This interactive tool will provide guidance to support self-evaluation, progression in literacy,
access to current research and resources, and professional learning opportunities. Ultimately, the
[Hub will enhance learning and teaching and help raise attainment in all areas of literacy.

A detailed analysis of Achievement of Curriculum for Excellence Level T e,
[(ACEL) data identified individual children not achieving National ‘ '
Standards in Numeracy and Mathematics. In response, targeted

[numeracy support and interventions were implemented with a specific
focus on closing the poverty related attainment gap (PRAG). Session

2024/25 attainment data showed 6 schools below national average
across more than 2 curricular areas and stages. The Numeracy Development Officer is providing
support to 6 schools and plans are in place for 3 the schools to receive targeted Professional
Learning, in order to better support targeted interventions and improve teaching and learning. The
Numeracy Equity Framework is in process of being developed to provide practical, research
informed interventions and teaching support that will complement the existing strategy and better
support children with additional support needs. This will also incorporate our revised Dyscalculia
|guidance— in progress in collaboration with our Educational Psychologist team and in line with the
new national working standard.

In addition, 5 out the 6 schools identified have had staff attend training on STEMSPACE to
improve teaching and learning around Spatial Reasoning which has been shown to raise
attainment. Authority wide 18 schools have engaged, and the programme seeks to close the gap
|in this area of maths between the least and most advantaged giving access to high quality spatial
reasoning activities where children from disadvantaged backgrounds might not necessarily have
access to such activities.

In line with the Literacy Hub, plans are in place to develop a Numeracy Hub. The aims to build an
online numeracy community where teachers can access and share high — quality resources and
professional learning.

|Learning and Teaching

The newly devised Learning and Teaching Self-evaluation Toolkits, and accompanying guidance
[documents, have been developed for use by practitioners of all levels across EDC Schools. The
toolkits can be used in conjunction with existing self-evaluation processes and will aim to support
schools when reflecting on six identified areas of highly effective practice. Aligning directly with the
HIGIOS framework, the toolkits not only support consistency and rigour in self-evaluation but also
empower schools to take ownership over their improvement journey with clarity and confidence. A
full programme of Professional Learning is being offered for local authority practitioners for
2025/26 that align with the self-evaluation toolkits.

s s bt ookl enskie ol o eflest o orues o srasgth
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|[Learning and Teaching Thematic Review

A review of learning and teaching practices across the authority is being planned for 2025/26 to
support improvement planning. To establish this work, analysis of school inspection findings where
undertaken, focussing on HIGIOS Quality Indicator 2.3 Learning, Teaching and Assessment. This
research identifies key features of higher evaluations in this area and highlights common strengths
and effective practices that can be shared and adapted in our own context, supporting strategic
|planning.

Secondary Learning Festival 2024

The second annual Learning Festival brought together all secondary school teachers in Boclair
Academy and showcased pedagogy through a programme of interactive workshops, with teachers
lengaged as learners. The 2024 event provided 34 inter-active workshops, planned and led by
teachers drawing together expertise in learning from across schools. Leadership of learning
through collaborative professionalism is a powerful force in developing teachers’ agency and is
supporting continual improvement across all our secondary schools.

Virtual Service Development Officer

Scrutiny of all children and young people’s data has shown that in addition to the PRAG, Additional
Support Needs (ASN) is a significant attainment factor across all EDC schools.

The role of a Virtual Service Officer will shortly be recruited with the primary goal of improving
loutcomes for those children who are currently Looked After or previously Care Experienced. In line
with The Promise and the Whole Family Wellbeing outcomes, the role will strive to close the
PRAG. In developing strong relationships with children, young people, their families and partners
the Officer will co-ordinate accessibility for care experienced and vulnerable learners with regards
to their education, ensuring where best possible education revolves around the needs of the child.
Our Youth Development Workers in all secondary schools are integral to support communication
and improvements between home, school and the young person at the centre.

In providing supportive, creative solutions and options, the aim is to promote attendance and
achievement with well-planned targeted interventions — for example: locality based satellite
provisions to enable those more anxious learners to become more involved and engage in their
community, and a more accessible outreaching provision instilled in relationships to boost
confidence and resilience in re-accessing education provision and/or experiences out with the
school building.

Youth Development Workers

Youth Development Workers remain in all secondary schools including our specialist school
\Woodland View. Their focus is on supporting health and wellbeing, learner engagement, wider
achievement, and positive destinations for all those engaging. This support is given to all pupils
who require intervention, especially those who are care experienced. The specialist Care
Experienced Teacher remains in our secondary school with the highest CE numbers. The teacher
supports and tracks class engagement, attendance, wellbeing, attainment and wider achievement,
which is evidenced through school evaluation processes.
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IMCR Pathways

IMCR Pathways Mentoring through MCR Pathways begins in S3 when a young person is matched
with a volunteer mentor who they meet weekly in school. The success of our programme is directly
linked to the sophistication of the match made between volunteer mentor and young person, based
on shared experiences and interests. Pathways Coordinators’ in-depth knowledge of each young
person and their context enables them to make purposeful, successful matches leading to
improved outcomes for our young people. Their knowledge is forged over two years of group work.
Group work is led by the Pathways Coordinator who delivers centrally planned sessions focused
on themes: Getting to Know You, Health and Wellbeing, Relationship and Team Building,
Resilience, Skills for Life and Work, Community and preparing for Mentoring.

Impact and relevant data:

The Literacy and Numeracy Quality Improvement Officers, in collaboration with the Attainment
Adviser and Data Analysts, have identified six key schools that serve the majority of children living
in Quintile 1. Strategic Equity Funding has been allocated to deliver targeted support based on
identified needs. This focused approach, alongside the implementation of Reading Recovery and
Maths Recovery programmes, is contributing to improved attainment. Early indications from
2024/25 data shows progress in narrowing the poverty-related attainment gap.

VWhen comparing attainment statistics for Q1 and Q5 cohorts for P1,4 and 7 combined, in session
2023/24 the poverty related attainment gap in literacy was 31% and 22% in Numeracy. From our
|data analysis, nine schools were identified for targeted support. Throughout academic session
2024/25, there was a forensic focus on children residing in Q1, and how pupil equity funding was
|[being targeted effectively. Professional Learning was also offered in order to better support
attendance and raise attainment.

Early analysis shows that improvements have been made in closing the poverty related attainment
gap. Literacy PRAG across P1,4 and 7 is now 23.3% and combined Numeracy PRAG is 17.9%,
meeting our authority stretch aims for 2025/26. Targeted schools will continue to be supported in
order to make a further reduction.

Scottish Qualification Results in East Dunbartonshire remain strong for pupils across our eight
secondary schools.

For S4 at Nat 5, pass rate % has increased by 5.5% to 81.3% for Q1 pupils since 2023. Q1 pupils
|gained the highest number of A passes over the last 3 years (39.5%)

In S5 & S6 young people who have 3 or more attainment factors have had the highest percentage
|pass rate of 74.2% while our schools have significantly increased presentation numbers. 29% of
these young people gained an A pass last year.
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e ) i S4 Pupils S5 Pupils $6 Pupils
SCHOOLS
CURRENT YEAR 5+ Level 3 | 5+Leveld | 5+Level5 | 1+Level 6 | 3+Level 6 | 5+Level6 | 3+Level6 | 1+ Level 7
2023 BI 86.0 85.5 66.8 77.8 62.3 40.2 29.8 34.7
2024 BI 87.2 86.3 66.1 777 58.9 36.7 326 376
2025 BI 92.9 92.3 67.0 81.7 60.5 39.4 318 38.0
Change from 2024 Bl to 2025 BI 57 6.0 0.9 4.0 16 27 08 0.4

Attainment Scotland Funding:

SEF Grant award for 2024 — 2025 for East Dunbartonshire Council was £398,191.

Contact details:

Greg Bremner, East Dunbartonshire Council, Chief Education Officer
reg.bremner@eastdunbarton.gov.uk
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15. East Lothian

|Equity & Inclusion, Education Outreach Service, East Lothian Council

|Description:

The remit of the Equity and Inclusion Education Outreach Service is to provide educational support
to identified children and young people.

The support provided is closely aligned with the stretch aim measures in East Lothian Council’s
Raising Attainment Strategy. To ensure the efficacy of the intervention of the service, all referrals
must be accompanied by a SMART target agreed for the child or young person.

Typically, children and young people are referred to the service when a support more bespoke
than what the school can offer is required. This may include children and young people who are
struggling to attend school for reasons of mental or physical iliness or who have experienced an
|interruption to their learning and need help to bridge this gap.

There must be clear evidence in the planning documentation for the child or young person that a
range of supports and strategies, at school level, have been implemented and evaluated prior to
referral to the service. There must also be clear evidence that the school has referred to the range
of support services available to them such as the Child Planning Framework - Locality Team.

The service is not standalone and does not subsume the planning and delivery of education for
|children and young people. The service works in close partnership with the child or young person’s
school to deliver the curriculum set by the school.

In line with the principles of Belonging to East Lothian, it is assumed that the service will work with
|children and young people on a short to medium term basis.

[Planned Outcomes:

The support provided is closely aligned with the stretch aim measures in East Lothian Council’s
|Raising Attainment Strategy. These are for:

Care Experienced Attendance

Care Experienced ACEL Literacy

Care Experienced ACEL Numeracy

Care Experienced 5 or more passes at level 1, or above
Care Experienced Exclusion

ACEL Literacy

ACEL Numeracy

1 or more passes at SCQF level 5
1 or more passes at SCQF level 6
Participation

Exclusions

Level 3 Literacy

Level 3 Numeracy
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Literacy, level 5
Numeracy, level 5
School Attendance

5 or more passes at SCQF level 1, or above
5 or more passes at SCQF level 5 (A-C)
1 or more passes at SCQF level 6 (A-C)

East Lothian
Council

Excellence & Equity: Raisin, g Attainmen t
for All

Strategy 2023/24 - 2025/26

Y iz

Raising Attainment Strateqy 23 - 26

To ensure the efficacy of the intervention of the service all referrals must be accompanied by a
SMART target agreed for the child or young person.

< ¥ =

Equity and Inclusion Education Outreach Team Guidelines

Impact and relevant data:
|[Outreach Service Data for 2024/25:

Initial ‘in school’ work supported the attainment of 115 National Qualifications and an additional
142 National Qualification unit passes.
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There was a further 177 referrals to work with individual children and young people. Of these
|learners, 78% achieved their associated SMART target.

From Learners:

|On a sliding scale of 1-10, 10 being the highest, 87.6% of leaners rated their experience with the
service as 9 or 10. 96.8% of learners felt the service supported them to achieve their target. 87.1%
of learners felt the service helped them to feel more at ease / happier in their learning. Some
comments from learners included:

e ‘It helped me to feel more confident about learning.”
¢ “lt was fun and encouraged me to enjoy learning again.”

From Parents / Carers:

On a sliding scales of 1-10, 10 being the highest, 95.8% rated the service as a 9 or 10. 95.8% of
parents / carers felt that the service supported their child to achieve their target and same percent
felt that the service helped their child to become more confident in their learning. Some comments
from parents / carers included:

e “This has been an absolute game changer for my daughter who was really lost with
schoolwork due to long absences mostly health related. Outreach has given her confidence,
and she has gained qualifications which has flipped her attitude to school. she is now
hungry to learn and gain more qualifications. Officer absolutely got her back on track, | am
so grateful for this service.”

e “Amazing service so glad it was available to child. | think without this she may have just left
school with no qualifications, but she is now going to stay on for 5th year.”

e “Outreach transformed child’s ability to engage with education from virtually zero to being
highly engaged and ready to learn. Child ’s experience with Officer has been
transformational and | don’t use that word lightly.”

|lindicative East Lothian Council Data, 2024/25

At National 5 level the attainment gap narrowed for students living in the most disadvantaged and
|least disadvantaged areas by 8pp from 19pp in the previous year to 11pp this year. Higher level
saw the gap narrow to 13pp (from 21pp) while Advanced Higher recorded the largest difference
from 21pp in 23/24 to 7pp this year.

'Young people gained more qualifications in 24/25 than the previous year (2757 candidates
achieved 14,365 awards compared with 2679 candidates/ 13,964 in 23/24).

Attainment Scotland Funding:
For 2024/25:

SEF £793,182
[CECYP £162,925




Scottish
Attainment
Challenge 51

Contact details:
Nicola McDowell, Head of Education nmcdowell1@eastlothian.gov.uk
Jennifer Boyle, Quality Improvement Manager jboyle@eastlothian.gov.uk
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16. East Renfrewshire

A Strategic Authority-Wide Approach to Numeracy and Mathematics Improvement — East
Renfrewshire Council

|Description:

[ERC’s Numeracy & Mathematics Strategy (2023-26) sets out three main areas (attainment and
achievement, learners’ experiences and stakeholders) and aims to raise attainment, close equity
lgaps and build sustainable capacity. The strategy aligns with Curriculum for Excellence, ERC’s
Strategic Equity Funding Plan (2022-26) and takes cognisance of the National Thematic inspection
report (Multiplying Skills, Adding Value) and the National Response to Improving Mathematics
(NRIM) summary report. It considers a range of evidence including the ADES approach to
Collaborative Improvement model which supported the Education Department to reflect on practice
and review progress and impact of the previous strategy (2018-21), to look outwards and learn
from other LAs across Scotland.

The Collaborative Improvement visits took place in March 2022 and this supported our approaches
to self-evaluation and improvement, provided an effective way to share learning and promote
|partnership working across LAs and allowed us to evaluate key questions agreed, establish key
strengths and next steps in numeracy and mathematics and produce the refreshed strategy for
2023-26. It provided a collaborative leadership opportunity that had a common focus on learning
and improving outcomes and provided us with clear direction and a plan for improvement.

The refreshed strategy sets out 5 key aims to improve. These include outcomes and reduce
linequalities, attainment and achievement in numeracy and maths, approaches to learning,
teaching and assessment through high quality professional learning, real-life skills of pupils, school
|leavers and adults and opportunities for parents to engage in their child’s learning. It also sets out
what we expect to see as a result of the key aims. Each of the three main areas sets out the
expected outcome and impact and the associated activities we plan to do to bring about the
improvement. It also provides an overview of how we will report on progress and measure
success.

The department’s Strategic Equity Fund Plan identifies numeracy and mathematics as one of the
key themes as part of our theory of change to tackle the poverty related attainment gap. We have
developed a strategic framework to support learning progression across our schools and settings.
There are three levels within the framework — Supported, Guided and Independent. We use data
and evidence gathered through our quality assurance activity to inform this framework and allocate
resource from the central team where it is needed most. For example, when a school or setting is
identified to receive targeted support through the ‘Supported’ level of the framework headteachers
collaborate directly with the Quality Improvement Team to inform planning using developed
guidance to support. This collaboration at the planning stage is vital and we ask headteachers to
consider key indicators including attainment, attendance, participation, engagement and inclusion
prior to the planning process with the Quality Improvement Team, Principal Teachers and where
appropriate, Education Scotland Attainment Advisor.

\We now have 2 centrally-based Principal Teachers of numeracy and mathematics within the wider
improvement team who work closely with a range of our schools and settings and provide

professional learning opportunities, high-quality modelling and team teaching which has resulted in
increased practitioner confidence and improved learner outcomes. Our professional learning offer
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lis informed by data analysis, and practitioner feedback. We have a universal offer across sectors
and a more bespoke offer dependent on need. Some of the areas of focus have included: Bar
modelling, CPA approaches, Number Talks, Playful Maths, Mathematical Mindsets and
Developing Numeracy Rich Environments.

There are numeracy and mathematics champions in all our educational establishments. The
|Principal Teachers chair their network meetings 4 times throughout the academic session where
they are provided with updates and key messages at national, local and regional levels,
|[professional learning opportunities and opportunities for collaboration and sharing of best practice.
Two of these network meetings provide opportunities for colleagues across sectors (3-18) to
|collaborate and learn together.

For the past 2 academic sessions, we have undertaken staff and learner attitudinal surveys which
have supported with our understanding of staff confidence in this curricular area and pupil’s
enjoyment and this will continue to provide us with a rich source of evidence to inform our next
steps. Evaluations indicate an increased staff confidence as a result of professional learning
sessions offered and increased pupil enjoyment with the curricular area.

The Principal Teachers provide an annual impact summary report and we use this detailed
overview to inform our next steps for improvement aligned to the ERC Local Improvement Plan,
our numeracy and mathematics strategy and the Strategic Equity Fund Plan. As part of our
ongoing monitoring and evaluation of our improvement work we meet regularly with the wider
improvement team and engage in self-evaluation activity where we evaluate impact and progress.
\We also established a SEF Governance Board who meets regularly throughout the year to provide
progress updates on the identified workstreams and we identify and plan our next steps which
informs our future self-evaluation and quality assurance activity.

|IPlanned Outcomes:
\We aim to:

e share the journey of improvement within numeracy and mathematics at local authority level;

e provide an overview of what is working well and the impact of interventions;

e give detail about the strategic framework (Supported, Guided and Independent) for schools
and settings;

e explain approaches to Strategic Equity Funding and Quality Assurance; and

e provide overview of next steps.

|Impact and relevant data:

The education department and all educational establishments undertake annual self-evaluation
activities which are summarised in the Standards and Quality reports. These reports include data
that measures performance and provides information on the progress made and impact of the
actions taken to secure the outcomes outlined in the strategy and its three main areas.

For more information see the N&M Strategy and the most up to date NIF Report and SEF
Progress Report.
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Attainment Scotland Funding:

Strategic Equity Funding (approximately £135,000)

IContact details:

Kathleen McGuire
Quality Improvement Manager
kathleen.mcquire@eastrenfrewshire.gov.uk
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17.  Falkirk

Three-Tiered Approach to Attendance

|Description

Falkirk Council Education Services has created a Family Inclusion Team to increase attendance
across schools, targeting pupils experiencing poverty related barriers to learning who have below
80% attendance. The team supports tier 2 and 3 attendance needs with 51 — 80% attendance and
|0 — 50%, allowing schools to focus on learners with above 80% attendance. The maijority of the
time poor attendance is a symptom with the cause being more complex due to a number of
factors. The Family Inclusion Team work directly with pupils and families to identify the cause of
|poor attendance, build quality relationships and increase supports and services where required.
Interventions are short to medium term, with the team working directly with pastoral school teams,
social work, housing and third sector. In addition to supporting children and young people, the
team also work directly with pupils who are Care Experienced and engagement and attainment is
|[peing adversely impacted.

Staff are allocated to clusters across the authority, with schools in our most deprived areas the
|priority. Allocations are split based on poverty need, with our most deprived cluster being
allocated the highest number of staff, creating tailored support for intervention and an early years
|prevention model.

Family Inclusion Workers are key in supporting families, building resilience, developing quality
|relationships and signposting for further and wider support. The team is part of a wider partnership
across schools and communities to increase wellbeing, achievement and attainment. These roles
are allocated to settings based on data held and is reviewed on a regular basis to ensure
|maximum impact.

|Planned Outcomes:

|Decrease in absence for relevant pupils with attendance rate below 80%. Pupils receive direct
support over an 8-12 week period (longer if required), to identify cause and needs, plus create
programmes of engagement. By the end of the intervention pupils are back in school, positively
engaging in education with a timetable suited to their needs, with appropriate support.

Improved relationships with families and schools, creating stronger understanding of the impacts of
|Ipoverty and the vital role schools play in reducing barriers, creating support and improving
attainment. To improve processes across Falkirk to develop a shared understanding of the
importance of attendance. This should support all children, young people and their families to have
a genuine sense of belonging in their learning community which leads to improved engagement
and motivation.

To ensure that practitioners fully understand the needs of all children and young people and use
this effectively to plan relevant experiences across all curricular areas. At the same time, we want
to ensure that relevant and current information is routinely used by all establishments to support
|decisions around curriculum development and developing way of improving this in identified
schools with a clear focus on children living in poverty.
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Impact and relevant data:

¢ Increased engagement with families, Family Inclusion Team, schools, social work and third

sector.

e Improved data for those with under 80% attendance, impacted by poverty. The programme
has only been running for 8 months, but we have seen direct positive impact on pupils
attendance, support and engagement.

e Improved partnership working across services, with the team a key part of support with

other services such as Social Work.

Attainment Scotland Funding:

SEF: £451,814 (34% of SEF budget)
10.7 FTE Inclusion Workers, working across mainstream and ASN primary and secondary and

|Early Years
Intervention budget to provide direct support and resources for families and increase engagement

|[during school holiday time.

IContact details:

Gayle Martin-Brown, Education Support Officer
Gayle.martin@falkirk.gov.uk
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18.  Fife

[Closing the poverty-related attainment gap in Literacy and Numeracy

[Description
[Fife Quality Improvement Programmes

In Fife, Quality Improvement has been used to provide practitioners with a structured approach to
|[driving classroom improvements. The quality improvement programmes focus on specific
techniques to enhance data use, rigorously test change ideas, measure impact effectively and
actively engage learners in the process. The programmes are designed to support practitioners in
consistently implementing high quality learning, teaching and assessment through the use of
improvement methodology.

In the 2024-25 academic session, four Quality Improvement Programmes ran.

e Fife QI Writing Programme Wave 11 (Sept 2024-Feb 2025) Wave 12 (January 2025 — May
2025)

« Fife QI Reading Programme Cohort 3 (Sept 2024— Feb 2025)

e QI Numeracy - Woodmill High School Cluster (Sept 2024— Feb 2025)

e In recent years, Fife Education Service has tested and expanded learning across a large
number of primary schools; building an evidence base and change theory to improve
attainment, close the poverty related attainment gap and promote equity.

e The Fife QI Programmes in Writing, Reading, and Numeracy not only improved outcomes for
children but also boosted teacher confidence.

|Cluster Raising Attainment Principal Teacher

As part of our strategy to close the poverty-related attainment gap in Literacy and Numeracy in
Fife, we recruited 12 Principal Teachers to support specific clusters of schools. These highly skilled
professionals, drawn from various schools, bring a wealth of experience, including leading change
in classroom and school settings. Their primary focus is on improving outcomes for children and
young people by addressing the poverty-related attainment gap.

Schools were identified using the following criteria:
* Number of pupils identified as being off track/ risk of becoming off track (Data from PowerBi,
Progress, HT, discussions with EM/QIOs)
* Number of pupils impacted by poverty including hidden poverty (census information,
conversations with HTs, discussions with EM/QIOs)
* Opportunity to build capacity within the staff team (Discussions with HT, EM/QIOs)
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The Principal Teachers:

« Work alongside cluster school leadership teams to support the closing the gap agenda, as
guided by the identified priorities within these schools. This includes supporting classroom
practitioners to embed specific aspects of pedagogy, using data effectively to monitor
impact, promoting and supporting assessment and moderation activities at both school and
cluster level.

e Lead, develop and support professional learning activity in Writing, Reading, Numeracy and
QI Methodology in line with Fife’s core approaches.

« Collaborate with and report on progress to Education Support Officers, Quality Improvement
Officers and Education Managers to inform strategic evaluations at local authority and
national level.

o Model high quality learning, teaching and assessment to staff across schools and clusters.

e Use improvement methodology to measure impact.

o Support effective transition from P7-S1 and support moderation activities across clusters.

« Support schools to analyse their NSA data.

|Planned Outcomes:
|Literacy and Numeracy

e Improved outcomes in Literacy and Numeracy P4/P7

e Reduced poverty related attainment gap in P4/7

e Increase in teacher confidence to deliver high quality learning, teaching and assessment in
Literacy and Numeracy.

e Increase in teacher confidence to use data to effectively target interventions and to have the
tools to measure impact on learners.

o Support effective transition from P7-S1.

e Support spread of Conceptual Understanding of Numeracy Approach in targeted clusters
with secondary PTCs.

Impact and relevant data:
|[Fife Quality Improvement Programmes
As a result of the four completed QI programmes, 37 schools have led over 39 improvement

projects impacting 1301 learners. Among these, 228 learners live within SIMD 1&2, and 410
learners had additional support needs.
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|QI Numeracy

|Reach: 270 pupils.
The percentage of participating pupils projected to meet or exceed the expected CfE level
fincreased from 67.78% in Sept 2024 to 73.7% in May 2025, a gain of 5.92%.

The overall attainment gap for the cohort reduced from 33.45% in Sept 2024 to 27.69% in May
2025, a reduction of 5.81%.

The percentage of participating EAL pupils projected to meet or exceed the expected CfE level
fincreased from 64.29% in Sept 2024 to 83.71% in May 2025, a gain of 21.42%.

The percentage of participating ASN pupils projected to meet or exceed the expected CfE level
fincreased from 47.42% in Sept 2024 to 58.76% in May 2025, a gain of 11.34%.

QI Writing Wave 11

|Reach: 342 pupils

The percentage of participating pupils projected to meet or exceed the expected CfE level
fincreased from 61.99% in Sept 2024 to 71.51% in May 2025, a gain of 9.52%.

(Sept 2024 data based on n=342, May 2025 n=337)

|Ql Writing Wave 12

|Reach: 342 pupils

The percentage of pupils projected to meet or exceed the expected CfE level increased from
[64.05% in Feb 2025 to 69.79% in May 2025, a gain of 5.74%.

Attainment for P4 pupils increased from 48.61% in Feb 2025, to 65.28% in May 2025, a gain of
16.67%.

The overall attainment gap for the cohort reduced from 39.08% in Feb 2025 to 34.06% in May
2025, a reduction of 5.02%.

|Ql Reading

|Reach: 271 pupils

The percentage of pupils projected to meet or exceed the expected CfE level increased from
81.55% in Sept 2024 to 83.03% in May 2025, a gain of 1.48%.

SEF Funded Cluster closing the gap PT

|9 Clusters — Writing

The percentage of pupils projected to meet or exceed the expected CfE level increased from 61%
lin Sept 2024 to 74% in May 2025, a gain of 13%.

2 Clusters — Numeracy

The percentage of pupils projected to meet or exceed the expected CfE level increased from 68%
lin Sept 2024 to 75% in May 2025, a gain of 7%.




Scottish
Attainment
Challenge

60

4 Clusters — Reading

The percentage of pupils projected to meet or exceed the expected CfE level increased from 69%
[in Sept 2024 to 79% in May 2025, a gain of 10%.

Attainment for P7 pupils increased from 79.76% in Sept 2024 to 83.33% in May 2025, a gain of
3.57%.

The overall attainment gap for the cohort reduced from 28.57% in Sept 2024, to 4.76% in May
2025, a reduction of 23.81%.

Attainment Scotland Funding:

Cluster Raising attainment PT’s £872,316
QI Coaching Support £110,000

IContact details:

Jacqueline.crawford@fife.gov.uk Jacqueline Crawford QIO
Sarah.else@fife.gov.uk Sarah Else EM
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19.  Glasgow City

|Leadership for Equity

[Description

As part of the enhancing senior leadership programme, a DHT CONNECT collaborative learning
and support network was designed to provide practical support for DHTs across the sectors to
Iexecute their remits for improving excellence and equity for all learners. The sessions provide
direct input from authority SAC leads and quality improvement staff within the city as well as input
from the attainment advisor and guest speakers from partner agencies. It provides a network for
DHTs to share, collaborate and support each other, placing empowerment at the heart of the
programme as key content for development is identified by the DHT group.

IPlanned Outcomes:

Improved knowledge and skills on how to identify. plan and deliver interventions for children and
young people affected by deprivation, to support increasing attainment.

Improved understanding of developments within learning and teaching.

|[Enhanced evaluation of classroom experience within literacy and numeracy.

Impact and relevant data:
|Quantitative data illustrates enhanced understanding from pre and post questionnaires.
Approaches advocated are reflected in HMle reports

|Qualitative data demonstrates enhanced confidence from DHTs in actioning remits.

Attainment Scotland Funding:

SEF incorporated into the overall funding for the professional learning academy within the
workstream of Enhancing Senior Leadership.

IContact details:

Michele Stewart SAC Project Lead Michelle. Stewart@glasgow.gov.uk
07740682574
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20. Highland

|Improving attendance across Highland Secondary Schools

Description
Highland Council has prioritised improving attendance in secondary schools as part of its strategic
plan. Attendance rates have historically been lower than in primary schools, with challenges in
areas of high deprivation. A range of evidence-based interventions has been implemented,
supported by Strategic Equity Funding (SEF). Initially, an Attendance Officer focused on five
secondary schools with the lowest attendance levels. Data indicates positive progress, with clear
[improvements in attendance across targeted schools. However, further work is required to sustain
these gains and address persistent challenges. Next steps include continuing rigorous monitoring
and targeted interventions, sharing effective practice across all secondary schools, strengthening
artnerships, and exploring national campaigns to reinforce the importance of attendance.

Planned Outcomes:

* Increase overall secondary attendance rates

» Target support for schools with the poorest attendance, particularly those in high-poverty areas

» Address barriers such as emotionally based school avoidance (EBSA), transport issues, and

family circumstances

» Build positive relationships and engagement through alternative curriculum and outreach
rogrammes

Impact and relevant data:
Overall secondary attendance across Highland improved from 86% to 86.8%, reflecting positive
progress. Targeted interventions in schools with the poorest attendance have delivered
measurable gains:
e Invergordon Academy:
o ASN pupils in S3/S4 improved from 78% to 80.81%.
o EAL pupils in S3/S4 improved dramatically from 75% to 89%.
o Small test of change for SIMD1 pupils increased attendance from 77.7% to 85.1%.
e Alness Academy:
o Targeted S4 cohort (15 pupils) showed mixed results, but half sustained or
improved attendance, with some pupils increasing from 65-75% to over 85%.
o Highest improvement recorded: +7.59% (75.68% — 83.27%).
o Dingwall Academy:
o Overall attendance improved from 85.8% to 86.56% (target 86.5%).
o Pupils with attendance above 80% increased from 863 to 902.
o Pupils with attendance above 90% rose from 592 to 651.
o Targeted early intervention for S1-S3 pupils (70-90% attendance) through
supportive conversations with parents/carers and pupils.
o Introduced S3 Girls’ Attendance Support Group, meeting weekly with positive
engagement and outcomes.
o Developed a mini attendance-focused teaching block during House Tutor time to
raise awareness and understanding of attendance data.
These examples demonstrate how targeted, data-driven interventions with the support of
attainment challenge funding can transform outcomes for learners.
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Raising Attainment in Writing across Highland

Description

Over the last three years, 37 schools have participated in the National Improvement in Writing
Programme (NIWP), with a further 38 schools joining in session 2025/26. This initiative, led by
Education Scotland in collaboration with CYPIC, is a system-level approach involving senior
officers and headteachers trained as facilitators. Highland Council has provided strong support,
including SEF-funded Literacy Development Officers to develop resources and professional
learning. Gaelic Medium schools and classes are also engaged.

Regular feedback from teachers and headteachers highlights increased enjoyment in the
teaching of writing, and many learners report greater enjoyment in writing activities. Next
steps would be to extend the methodology beyond First Level to Early and Second Levels, with
finterest in rolling out to secondary teachers (BGE) supported by ASF Funding.

IPlanned Outcomes:

Raise attainment in writing for pupils in participating Highland schools

Increase teacher competence and confidence in planning for improvement and using data
Narrow the poverty-related attainment gap in writing

Extend the methodology beyond First Level to Early and Second Levels, with interest in
rolling out to secondary teachers (BGE)

|lmpact and relevant data:

e Average 27.5% increase in ACEL data compared to predicted levels for participating
classes
e Since 2021: P1 +12%, P4 +13%, P7 +19%, overall +14%
e National Improving Writing Data — P4 First Level:
o Cohort One: Predicted 66% — Actual 79%
o Cohort Two: Predicted 23% — Actual 74%
o Cohort Three: Predicted 52% — Actual 74%
o Cohort Four: Predicted 51% — Actual 67%
« Schools initially focused on First Level are now spreading the process and methodology to
Early and Second Levels, and effective practice sharing has been highlighted at
headteacher meetings.

Attainment Scotland Funding:

Strategic Equity Funding: allocations 2022/2023 to 2025/2026
Local authorities |-v| 2022/202! - | 2023/202: - | 2024/202 - | 2025/2026 fin -
Highland £895,005 £895,005 £1,280,783 £1,705,987

|Contact details:
Julia Short Principal Officer(Equity)
ljulia.short@highland.gov.uk
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21. Inverclyde

|Driving equity and improvement: the use of data to inform support and challenge to
schools

Description:

Inverclyde Council’s Education Services have developed their use of data over many years.
A robust, data-informed approach, aimed at improving outcomes for all learners, with a
particular focus on those in SIMD Quintile 1 (Q1), has evolved since becoming a SAC
authority in 2015. The approach stems from a clear rationale for change, enhancing the
data offer to support service improvements and measuring the impact of these changes; the
latter being a key focus. Central to this is the evolution of data dashboards as key tracking
tools, enabling targeted analysis and the setting and tracking of Stretch Aims to monitor
progress between Q1 and Q2-5.

The Strategic Equity Fund (SEF) has facilitated ACEL tracking at both school and local
authority levels, shared across Family Groups. Alongside this, the ongoing development of
a clear Improvement Framework has ensured that both Heads of Establishment and the
Quality Improvement team, have a sharp eye on the data over time, as well as from term to
term, supporting a proportionate approach to the support and challenge being offered
beyond the universal offer.

The emerging and evolving work of the QUAD is also supporting the Quality Improvement
team to learn from others, further enhancing and developing the approach being taken, in
order to sharpen again our support and challenge, with a revised version of the
Improvement Framework being in place for 2025/26.

Strategic Educational Outcomes

1. Narrow the Attainment Gap Between Q1 and Q2-5 Learners
e Outcome: Achieve measurable improvements in literacy and numeracy attainment
for learners in SIMD Quintile 1
e Success Indicator: Year-on-year progress in ACEL data and Stretch Aim tracking,
with a focus on sustained improvement over five-year trends.

2. Embed a Culture of Data-Informed Improvement Across All Establishments
e Outcome: Ensure all schools and early years settings consistently use data dashboards
and the Improvement Framework to inform planning, interventions, and self-evaluation.
e Success Indicator: Increased confidence and competence among heads of
establishment and staff in using data to drive improvement, evidenced through validated
quality indicators and feedback.

3. Strengthen Collaborative Practice
e Outcome: Enhance professional learning and shared practice across Family Groups
and through QUAD collaboration, leading to more effective support and challenge.
e Success Indicator: Documented examples of practice improvement and innovation
resulting from inter-establishment collaboration and external learning.
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4. Ensure Proportionate and Impactful Support and Challenge from the Quality
Improvement Team
e Outcome: Deliver targeted support and challenge based on robust data analysis,
ensuring that interventions are timely, proportionate, and responsive to need.
e Success Indicator: Positive evaluations from establishments on the effectiveness of
support, alongside improved outcomes in targeted areas and revised Improvement
Framework implementation.

Impact and relevant data:

Through the effective use of the evolved data strategy, developing a deeper understanding
of both establishment and local authority context, increased confidence is evident from
Senior Leaders regarding the decision-making process for improving outcomes for children
and families leading to increased accuracy of self-evaluation.

The alignment of the Peer review process with the evolution of the data strategy has led to
rigorous interrogation of data in its widest sense, ensuring increased accuracy and
validation. The Peer Review process has ensured quality practical professional learning for
senior leaders either as part of the reviewing team or the establishment being reviewed.
Increased transparency has improved professional dialogue focusing on improvement,
increasing attainment and achievement.

The QUAD work has resulted in the service revising and changing its approach to the
annual achievement meeting from Aug 25, developing it to be even more rigorous.

1. Impact is evidenced through five-year data trends showing improved Q1 attainment in
literacy and numeracy
o LGBF data sets
e Scottish Government - Achievement of Curriculum for Excellence (CfE) Levels
2023/24
¢ Inverclyde Council Educational Outcomes Elected Members Briefing Presentation
2023/24

2. External validation of establishment quality indicators
¢ Almost every establishment has had a Peer Review over the last 3 years - Summary
Feedback Report available and has informed our CLPL calendar for 2025/26
7 HMIE Validated Inspections since resumption of inspection
8 care Inspectorate Validated Inspection
Peer Review Process Evaluation Report (Inverclyde Council S&Q 24/25)
Improved %s of establishments evaluating at good for 3.2 and increasingly very
good.

3. Positive feedback from senior leaders and Education Officers.
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Attainment Scotland Funding:
SEF data Leads over the past 5 years:

20/21 - £40,000
21/22 - £40,000
22/23 - £60,000
23/24 - £30,000
24/25 - £30,000

Total = £200,00 approx

Contact details:
Michael Roach, Head of Education

Michael.Roach@inverclyde.gov.uk
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22.  Midlothian

Numeracy Development in Saltersgate Special School

Description

Saltersgate is Midlothian’s only Special Educational School. The school provides meaningful
learning experiences for 106 learners from the ages of 4-18 with a range of complex additional
support and access to learning needs.

PEF has supported the introduction of assessment software which tracks both attainment and
wider achievement. The new assessment system has helped teachers understand and recognise
numeracy development from its earliest stages. The system, alongside the school curriculum map
and high quality CLPL, is ensuring breadth of numeracy teaching and highlighting children and
young people’s achievement in numeracy which should provide a pathway to senior phase
achievement.

Planned Outcomes:

Planned outcomes in response to HMle recommendations (June 2023)
- Improve moderation opportunities with a focus on progress in learning
- Introduce a whole school tracking system
- Revise curriculum to build on prior learning
- Improve senior phase attainment

Impact and relevant data:

Examples below show impact of whole school numeracy progress, using the Analysis module in
Connecting Steps, the whole school tracking system implemented in 2024.

Progress in areas of Numeracy from August 2024 to November 2025

Number and Number Process Fractions, Decimals & Measurement
Percentages
19.39% 8.80% 4.93%
Numeracy & Mathematics - N, M & M (Number & Number Numeracy & Mathematics - N, M & M (Fractions, Decimals & Numeracy & Mathematics - N, M & M (Measurement)
Proceszes) Percentages)

Examples below show impact from personalised planners (August 2024 to April 2025):
88% of learner Milestones targets were met

96% of learner Numeracy targets were met
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The number of learners who were described as “not making progress” has significantly reduced
while the number of learners who are now making expected progress is sustained.

Teacher professional  October 2024 December April 2025
judgement of 2024

progress

Expected 68 98 98
Exceeding 7 2 3

Not making progress 33 10 7

Not assessed 2 2 1

Further impact measures:

Reintroduction of moderation within Saltersgate and across Midlothian Complex Needs
settings using the tracking tool to support discussion

Increased learner progress and achievement leading to increased Senior Phase
achievement

CLPL and tracking has helped teachers understand and recognise numeracy from its
earliest developmental stages. Real - life contexts of numeracy are embedded - children are
learning through play about numeracy concepts

Pace and Challenge improvements through realistic, personalised targets and planned
differentiated activities

Improved data quality and professional dialogue at transitions

Attainment Scotland Funding:

Connecting Steps software - £8000
Les Staves Numeracy CLPL - £1550
Numeracy Resources develop learning through concrete resources and digital platforms - £3200

Contact details:

Jane Minelly (HT) j.minelly@midlothian.education
Julie Prentice (QIO) j.prentice@midlothian.education
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23. Moray

The use of Strategic Equity Funding to improve outcomes for children and young people,
focussing on ensuring equity and tackling poverty-related attainment gaps through
collective agency

Strategic Equity Funding | Moray | Striving for Equity — Bidding for Success

In Moray, Strategic Equity Funding has been fully allocated to schools following a
participatory bidding, application and review process since 2022/2023 to support individual
and groups of schools to fund resources, activities and approaches focussed on learners
impacted by poverty. This is in order to progress improvements in literacy, numeracy, health
and wellbeing and wider factors including attendance, engagement and participation in
school and learning aligning to our Stretch Aims in Moray. Following central Strategic
Planning with our Education Scotland Attainment Advisor at start of session 2022/2023, the
importance of partnership working in order to support improvement for identified children and
young people through collective agency was considered key, particularly where schools
working together with a range of services, including third sector and community groups would
tackle identified gaps most effectively. It was considered that our schools, working closely with
their communities and holding extensive knowledge of their children and young people were
best placed to maximise impact of any additional funding. Similarly, links with other local
services including Social Work, CLD and school partners could be strengthened further
through partnership working, knowing children and families well through existing ‘on the
ground’ relationships in place.

In developing bids for SEF funding, schools were asked to consider the six priority family
groups as well as wider poverty markers, to ensure maximum impact of funding requested:

Family non-engagement

Aspirations(of staff, pupils and parents)

Impact of being in a service family Lone parent
families

Rural poverty

Poverty of experience

Poverty of aspiration

Intergenerational poverty

Fuel poverty

Food poverty

Situational poverty

In work poverty

Early development—readiness for school’

Disability

" Young
Language skills/EAL mothers

Home life such as recent parental (under 25)
separation or managing long term iliness
Young Carers Children
LAAC under one

Health and wellbeing concerns
ASN/SEBN

Following identification of issue(s) to be addressed in striving for equity for the target group of
children and their families, schools were asked to work through the Moray SEF Planning Cycle
based on analysis of local evidence and data. It was made clear that any activity bid for through
SEF was additional to core activities in school and evidence led in terms of what is known to be
effective in raising attainment and improving outcomes for children affected by poverty, including
any interventions to reduce the cost of the school day.
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Working closely with our Attainment Advisor, Moray’s SEF Planning Cycle — similar in approach
to what schools were used to through Moray’s PEF Planning Cycle — was advocated to schools
when bidding for SEF funding through the Application Process. In consideration of partnerships
and interventions, schools were further asked to consider five key indicators when exploring their
SEF plan: attainment, attendance, inclusion, engagement and participation.

. 5.

1. Identify
your gap

+ Baselines + Exclusion + Ethos and *Pupils * Relevant and
« Achievement rates culture engaged in authentic,
k;ﬁ‘;’gggg < > e of a level (compare - Reduction of their learning: participatory
evaluating partnerships - Achievement Mational, exclusions -Emaotional dialogues
fznziey over time Moray and - Social and -Behavioural must be
. g ASG) emotional -Cognititve influential
g’:}ﬁ},‘"a' * Patterns of supports and .
2 attendance/n «Parent's consequenta
+ Insight and +*Health and
?]éle%znm BGE data on- wellbeing engaged | rather than
6. Continuou anoeds O attendance supports within their tokenistic
roniing) and set clear : _IMDrai?’ . - Prevelance . Cost of the children's » Safe and
g oulcocz%eustsand racker data of latecoming School day learning child friendly
« Equitable approaches
opportunities *The 7 Golden
A for all Rules of
Moy e Councirs Participation

processes
and
procedures

paperwork

A SEF Application form was created to support schools in bidding for funding with further
support provided by the Attainment Advisor, QIM and central officers in completion.
Exemplification was also provided in order to support funding applications from schools.

Moray Counctl SEF Application

Reademie Veur 203538

VSR TRy SRS ST
(A5 Dar of Sl wecTion. Pinass PODIINE the HmERT o1 Pagn J)

Our Education Scotland Attainment Advisor also provided bespoke support for individual
schools in relation to SEF applications as well as virtual twilight sessions for Head
Teachers/SEF leads. A number of schools were also approached based on local authority data
and intelligence to consider bid application and submission due to context and poverty markers
identified through self-evaluation. SEF participatory bidding opens in January of each year,
closing in early March. Following receipt of all bids, review is undertaken and all bids are scored
and reviewed supported by the Attainment Advisor and reviewed by a central panel based on a
range of criteria. Schools are notified of SEF success in March of each year, with feedback
provided including any additional considerations or additions requested.
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Outcome of SEF Application

Has funding been agreed:

150 Is the full amount being awarded:

ot why

Name and position of decision makers.

Date:

amolily the SEF

the project evolves. |

Buckie

Associated Schools

SEF projects are overseen by the central team, with ongoing support, challenge and scrutiny in
relation to SEF planning, progress, outcomes and measures. SEF funding has been fully
devolved to school based projects year on year since session 2022/2023, with top-up funding
provided to existing SEF projects where applicable based on additional bids for funding. Termly
monitoring is undertaken as well as end of year impact reporting and case study collation (as
highlighted through NIF Self-evaluation report in September each year). Driver diagrams were
also populated ensuring impact alignment with the mission of SAC and local Stretch Aims. SEF
projects funded to date are as follows:

Lossiemouth
Associated Schools

Elgin
High School

Positive transitions team (P5-
Secondary) linking with Buckie
Community High School.
Focussing on improving
attendance, participation and
attainment of identified pupils
through partnership working

New Elgin

Primary School

Strengthening attendance,
engagement, participation and
attainment of identified children and
young people through enhanced
parent and family engagement,
whole family

support and targeted intervention

Forres
Associated Schools

Equity teaching team to lead pupil
attainment interventions and
achievements including literacy and
numeracy; wellbeing team to support
participation and engagement in
school including

maximising positive attendance

St Sylvester’s/East End
Primary Schools

Strengthening participation,
engagement, attendance and
attainment of identified groups,
youth engagement activities,
strengthening interventions,
attendance and  wider
achievement tracking/monitoring

Linkwood Primary School

Improving attendance, lateness and

participation in school through
targeted interventions and
approaches with identified children,
young people and families. Family
support work and
targeted intervention approaches

Elgin Academy

Support for wellbeing, participation
and engagement in school through
targeted support and intervention for
identified children, linked to closing
poverty related markers and
strategically

planned supports led by DHT

Moray Attend
to Achieve

Working in partnership to
address poverty related
attainment gaps for identified
children and families, through
family support and
interventions, reducing barriers
to attendance, engagement
and participation in

learning/parental engagement

Improving attendance of identified
young people through targeted
interventions and safeguarding,

using evidence-led approaches to
identify young people at risk and

home-school link support to
increase positive attendance and
school engagement/participation

Improving attendance of identified
schools across Moray through
targeted policy approaches and
development of interventions — links
with home and school with focus on
equity and achievement for all,
increasing participation
and engagement in learning
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Planned Outcomes:

At local authority level, Stretch Aims were set as PR T P Core PIs Stréceh Abms
noted through the Framework for Recovery and :

i AW : ; P1/P4/P7 ACEL Literacy combined SRACH, Loy
Accelerating Progress. In reviewing bids submitted, (3 level and above)
level of ambition to reducing poverty and wider P1/P4/P7 ACEL Numeracy combined éiﬁﬁ ;‘:g‘;’;;:)
related attalnment gaps was key to ensurlng Leavers: 1+ @ SCQF level 5 Leavers: 1+ @ SCQF level 4
|mpr0vement in ||teracy’ numeracy, attendance’ (Insight — All SCQF Measure) (Insight — All SCQF Measure)
exclusions and wider measures. Planned Lamers: 1+@ S loves i s it

. . . . Insight — All SCQF M
outcomes of the various funded SEF projects in line " ik
with Stretch Aims for identified measures included b sty Gl
the following: HWB - LA Identified i i
 Improved school attendance and engagement | Ag:::,‘,’c‘;j;{ﬁf’_;:;,'j‘\:?,yi | (Number ofncidents

e Strengthened engagement and participation
in learning; reduced exclusions (Secondary)

¢ Enhanced wellbeing and whole family support through planned approaches

e Improved attainment: BGE ACEL Literacy, Numeracy, Senior Phase Leaver measures

e Improved post-school destinations (APM) for identified groups of young people

e Enhanced community partnerships and approaches to support and intervention models

Impact and relevant data:

Impact through SEF projects to date has been far reaching with individual schools reporting through End of
Year Progress Reports and Case Studies. In order to capture outcomes and measures, each year in Moray’s
National Improvement Framework Self-evaluation, case studies from SEF projects are also captured.
This is reported to our Education, Children’s and Leisure Services Committee in September each year
(please see: CMIS > Council and Governance > Meetings “Additional Meeting Documents” at
bottom of page, “Background Paper — Education National Improvement Framework — Draft Progress
Report and Self-evaluation 2024 _2025" page 12 (Buckie ASG SEF), page 28 (New Elgin SEF), page 41
(Lossiemouth ASG SEF) and page 103 (Elgin High School SEF).

All projects have a focus on equity, increasing participation and engagement, and inclusion. We use a
|Irange of local and national datasets to review emerging themes and trends. All projects have used
appropriate local and national data to develop baselines and have SMART outcomes. This reflects
Inational and local authority guidance and priority groups. Successful collaboration is taking place within
some projects where education colleagues are also working in partnership with Community Learning
and Development staff. Youth awards are being used in the majority of projects as part of targeted
interventions to recognise and celebrate wider achievement and pupil success.

Recognising and celebrating wider achievement is positively impacting wellbeing data captured via the
Glasgow Motivation and Wellbeing Profile (GMWP). Wider ACEL attainment data and further assessments
show narrowing of identified attainment gaps, particularly in Primary linked projects. Session 2025/2026
|has resulted in approval of additional SEF projects. Additionally, six existing projects have received
continued/supplementary funding to expand their reach and enhance impact.

Two case studies in session 2024/2025 were accepted for National submission and feature as part of
the National Attendance workstream that is showcasing interesting practice. Attendance continues to be
an area where positive outcomes are realised, with overall progress outlined as below in our most recent
internal monitoring of Stretch Aims with SEF funded projects contributing to overall improvements
(examples provided below for some core measures to illustrate impact aligning to SEF projects):
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Involvement of schools in wider projects including CYPIC P4 Writing programme and linking-in with
wider PEF funding/plans further extends reach of SEF funding. This is further realising improved
outcomes for identified individuals and groups of children and young people as we continue on our
overall raising attainment journey

aligning to our wider service priorities and plans looking ahead.

ttainment Scotland Funding:

Session 2022/2023 Session 2023/2024 Session 2024/2025 Session 2025/2026

£170,500 £338,950 £507,400 £675,851

Contact details:
Stewart McLauchlan (Quality Improvement Manager)
Vivienne Cross (Head of Education | Chief Education Officer) education@moray.gov.uk
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24.  North Ayrshire

North Ayrshire Council: Professional Learning Academy — Strategic Approach to Tackling
the Attainment Gap

North Ayrshire Council Education Service Professional Learning Academy (PLA) was established
in February 2015, funded through the Attainment Scotland Fund. Over the past decade, it has
continuously evolved to respond to a range of challenges and changes, including shifts in learner
demographics, significant reductions in local authority funding, the impact of COVID-19, and
ongoing curricular developments. While our strategic vision has adapted to reflect these changing
circumstances, our core objective has remained steadfast: to improve educational attainment and
outcomes for learners in areas of highest deprivation, and to narrow the poverty-related attainment
gap between the most and least advantaged pupils.

The PLA team, comprising eight class teachers and a senior leadership team, implements a clear
strategic vision focused on raising attainment. As a Scottish Attainment Challenge (SAC) funded
initiative, our approach is multifaceted, combining data-informed literacy and numeracy
interventions—primarily targeted at schools within SIMD 1 and 2—to support improved outcomes
or learners. In addition, we provide pedagogical and leadership professional learning opportunities
or practitioners across North Ayrshire, spanning early years to secondary education and including
support staff. These programmes are designed to foster continuous professional growth and
|lensure that practitioners remain aligned with current educational research and thinking. Our
approach is firmly grounded in both local and national educational priorities.

|Planned Outcomes

The PLA’s planned outcomes are to offer system-wide professional learning that is responsive and
|[bespoke to the need of all learners; to develop leadership capacity and to support the development
and dissemination of good practice.

|Raise Attainment in Literacy and Numeracy

To support the goal of raising attainment in literacy and numeracy, the PLA works in partnership
with North Ayrshire Council’s Education Scotland Attainment Adviser to deliver targeted 9-week
intervention programmes. These are implemented across the academic year in selected schools,
based on identified need.

|Consistent Approach to Learning and Teaching Across all NAC Schools

To promote equity of provision and experience for all learners, the PLA team has developed

Fesearch-informed literacy and numeracy frameworks for Early, First, and Second Levels. These
rameworks are designed to help teachers support learners at their individual stages of progress.

The PLA also provides training and guidance to both teaching and support staff, ensuring they can

|confidently and effectively use the frameworks in their daily practice.

All teachers and associated professionals are considered leaders of and for learning
The PLA team works in close collaboration with schools to deliver targeted, bespoke professional
|learning that is tailored to each school’s unique context and improvement priorities.
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Impact and relevant data S

The PLA has strengthened classroom practice and
improved learner engagement. Its strategic focus on
equity and collaboration has helped close the poverty-
related attainment gap, ensuring that all learners—
regardless of background—have access to high-quality
education and opportunities to succeed.

Attainment Scotland Funding
SEF - £816,000

Contact details:
Christine Grace: christinegrace@north-ayrshire.gov.uk

Joanne MacLean: '|oannemaclean@north-axrshire.gov.uk
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25. North Lanarkshire

Improving Writing through Non-fiction Literacy, Learning for Sustainability and
Interdisciplinary Learning.

|Description:

The Non-Fiction Literacy and Interdisciplinary Learning pilot aimed to improve persuasive writing in
second-level pupils through an interdisciplinary approach combining literacy, science, and
sustainability. Six schools initially participated, expanding to 38 schools and over 500 pupils across
three phases (Oct 2024—June 2025). Pupils engaged with curated non-fiction resources, digital
tools, and cooperative learning strategies, alongside retrieval practice techniques to reinforce
knowledge and skills. The theme of climate change provided a real-world context for collaborative
research, discussion, and writing.

[North Lanarkshire currently has 59.5% of pupils living within SIMD Quintiles 1&2. The schools
selected for the pilot had an average of 57.5% of pupils within these deciles. Five of the pilot
schools had over 70% of pupils in Q1&2 and all but one school had at least 40% of pupils in these
|categories.
e The aim of the project was to support North Lanarkshire’s stretch target of:

e 77% of pupils achieving literacy benchmarks at P1, P4, and P7, and

e 69.4% of pupils within SIMD Q1 achieving literacy benchmarks.

Assessment evidence from the pilot gathered through a targeted interventions group (TIG) for
each participating school with pupils selected based on attainment data and SIMD data.

Theme: Energy & Sustainability

Sub-topics

Curated Non-fiction Texts

A video was produced in partnership with Education Scotland to highlight this project and can be
viewed here: Non-fiction Pilot v2.mp4

IPlanned Outcomes:

e Enhance pupils’ non-fiction reading, writing and discussion sKills.

e Improve persuasive writing attainment against national benchmarks.

e Increase knowledge and understanding of climate change and sustainability through high-
quality, interdisciplinary learning.

e Build staff confidence in interdisciplinary pedagogy.

e Promote engagement through collaborative and differentiated learning.
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e Support pupils in Q1&2 through providing rich and relevant contexts for writing and reducing
the attainment gap.

Ilmpact and relevant data:

\Writing Improvement:

o 82% of pupils achieved more persuasive writing benchmarks.

e Overall quality of writing improved for over 90% of pupils.

« All pupils in the TIG groups identified as Q1&2 showed improvement in the quality of writing
and all but on pupil increased the number of benchmarks achieved.

e All pupils in the TIG groups regarded as ‘not on track’ showed improvement in the quality of
writing and 83% pupils increased the number of benchmarks achieved.

|[Knowledge Gains:

o 88% reported increased understanding of climate change; 92% felt better equipped to write
about the topic.

Staff Development:
« Confidence in pedagogy rose from 6.2 to 8.9; climate knowledge from 6.0 to 8.9.

|Qualitative Feedback:
o Pupils described the project as “fun, interesting, and important.”
o Teachers noted improved engagement, literacy sKkills, and cross-curricular connections.

|Equity Impact:
e All pupils in Q1&2 and those previously “not on track” showed improvement.

INext Steps:

e The project is currently being piloted at primary 4 and Third Level with the aim of developing
a progressive programme from P4 — S2 to support literacy and highlight key themes of
Learning for Sustainability and address the P4.

Attainment Scotland Funding:

This project was developed by the North Lanarkshire Learning Hub Education Support Officers for
|Literacy, Curriculum and Sustainability and Pedagogy Principal Teacher (Literacy). These posts
are funded through the Scottish Attainment Challenge.

IContact details:

Colin Dorman, Education Support Officer (Curriculum and Sustainability)
DormanC@Northlan.gov.uk

Angela Glover, Education Support Officer (Literacy)
|GloverA@Northlan.gov.uk

The Learning Hub

Noble Primary School

Bellshill

North Lanarkshire

ML4 1JR
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26.  Orkney Islands

[Pupil Engagement Team

|Description

The two biggest schools within Orkney pooled their resources to create a new team in partnership
with the Community Learning and Development Service. Known as the Pupil Engagement Team
|(PET), the team provides targeted support for children, young people, and families from P1-S3
who are at risk of disengagement or non-attendance, in line with the criteria for the Pupil Equity
|Fund.

|Planned Outcomes:
In both schools, youth workers provide wider engagement opportunities before, during and after
|the school day, such as
e a breakfast bar
e a soft start option for young people who feel unable to go directly to class themselves
e confidence building spaces and programmes
e individual and/or targeted group support sessions which are led by the young people,
supported by the youth worker, and can include:
o activities to develop or enhance social, emotion and inter-personal skills
o improve wellbeing, attendance
o opportunities to achieve wider accreditation through youth awards

As part of their role, both youth workers also offer support to the wider family. This can include
Ioffering low level wellbeing support, building confidence to engage with the school and signposting
to alternative support organisations.

|lmpact and relevant data:

The most comprehensive measure for success in the first year was the level of engagement from
the young people and schools and the positive interactions and outcomes for the children, young
people and their families. Numerous clubs and groups were trialled in each school as a means of
identifying universal and targeted support opportunities.

“Engaging families is crucial to establishing and maintaining good attendance with our children.
The PET engage with families that, due to various factors, may be reluctant to engage with school
staff. We have noted that trusting relationships develop that include a parental openness that is
|Iess forthcoming usually. This inevitably impacts on the positively on the school relationship. Using
PEF to invest in this partnership is bringing a new approach to engaging our children and families.
It has opened a new route for children who are struggling with their engagement and enjoyment of
school and provides a different type of support from that that the school can ordinarily offer. In our
school and family meetings, children and parents are reporting to us that they are thrilled with
having the support of the PET team. While quantifying the impact is more difficult at this early
phase, | have no doubt that we will see impact in our wellbeing and engagement data as time
moves on.” - Papdale Primary School Head Teacher

“The Soft Start every day has been amazing! Starting each day in a small group, has really
transformed some of our pupils’ experiences! Some personal gentle encouragement, having a
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space which feels safe and comfortable has meant that some of our most socially challenged
young people start their day in a way that gives them the wherewithal to carry on all day. Breakfast
Club has also made such a difference. Knowing that they can get a nutritional start here means
that their brains are ready for learning.” - Guidance Manager, Kirkwall Grammar School

Attainment Scotland Funding:

This project was funded through the Strategic Equity Fund and the Pupil Equity Fund form Kirkwall
|Grammar School and Papdale Primary School.

Contact details:
Morag Miller, Service Manager (Primary Education)
Morag.miller@orkney.gov.uk
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27. Perth and Kinross

Volunteer Tutor Organisation — Learning Hubs

|Description:

The first PKC Learning Hub launched on 8 November 2023.

From November 2024 there have been after-school Learning Hubs at Riverside and Letham

Primary Schools. These are supported by senior pupils from Perth Grammar School and Perth

Academy respectively. There is a very good dynamic in each setting, with children excited and

ready to learn after the school day. The feedback from all parties is excellent with improvements

noted in literacy, numeracy, confidence, and resilience.

Letham Primary School has 10 children on the roll with an average weekly attendance of 9. Of

these, 5 children are care experienced and all of the care experienced children in the school were

considered initially.

Riverside Primary School started with a roll of 10 and has reduced to 7 (due to school and home

moves) with an average attendance of 5. All the referred children are care experienced.

Enrolment and attendance rely heavily on family engagement during the referral process and the

Head Teachers review attendance and new referral opportunities regularly.

Learning resources were coordinated by VTO staff in collaboration with the school’s Raising
ttainment Teacher and included maths jotters with bespoke learning alongside personalised ‘Big

Maths’ learning. ‘Stile’ literacy resources were also used to encourage reading and understanding

of text with self-correcting puzzle tiles. Times tables games, educational quiz games and books

provided additional variety.

The annual progress surveys took place in March to gather feedback from pupils, senior pupils,

and schools. The table below summarises this year’s feedback.

IPlanned Outcomes:

e Improvement in Literacy for the care-experienced pupils attending
e Improvement in Numeracy for the care-experienced pupils attending
¢ Improved self-confidence for care-experienced pupils

Impact and relevant data:

Feedback
Survey
Responses

Improved Improved

Literacy  Numeracy Softer Skills

All primary All primary All primary
pupils knew pupils felt more  pupils felt more
where to turn for motivated. confident.
100% 100% help and support

with learning.
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95% primary 95 % pupils 95 % pupils
pupils seemed seemed more seemed more
more resilient — motivated. confident.
100% 100% the 5% were
resilient already.
All the senior All primary All pupils
Senior pupils felt pupils seemed seemed more
Pupils supported as more confident.
100% 100% tutors and felt motivated.

more confident
as individuals.

Attainment Scotland Funding:

|Care Experienced Children and Young People Funding

IContact details:

Promise Improvement Lead — Elaine Watson
Elainewatson@pkc.gov.uk

Title: Inclusion Practitioner at Crieff Primary School

|Description:

The Inclusion Practitioner role was introduced in response to a clear need for targeted support to
address poor attendance, low engagement, and barriers to learning among a group of vulnerable
pupils. Baseline data showed that some children were persistently absent or disengaged from
learning even when present, often due to complex social, emotional, and family-related challenges.
Staff observed increasing emotional regulation difficulties, low resilience, and strained peer
|relationships, all of which were impacting classroom learning and wellbeing. Family engagement
was also limited for some pupils, further hindering progress.

IPlanned Outcomes:

The role, funded through PEF, was designed as a flexible, responsive intervention aimed at
building relationships, improving attendance, and supporting wellbeing, while being adaptable to
meet pupils’ needs as they change.
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The role is embedded in the daily life of the school and works collaboratively with the Senior
|Leadership Team, Class Teachers, and Pupil Support Teachers (PPSTs) to lead a dedicated
Inclusion Project.

This project supports targeted pupils through carefully planned learning environments with a strong
Ifocus on health and wellbeing, and real-life skills. Pupils receive tailored support that helps build
resilience, self-esteem, and coping strategies, essential for success in school and in life.

Impact and relevant data:

The Inclusion Practitioner plays a key role in family engagement, providing regular communication
ith home to build positive, supportive relationships. Their input in multi-agency meetings ensures

that pupils needs are clearly understood and addressed holistically.

By delivering highly targeted support, responding flexibly to emerging needs, and maintaining

close links with families and wider support services, this role demonstrates how PEF can be used

to close the attainment gap through inclusive and responsive practice.

Since the introduction of the Inclusion Practitioner role at Crieff Primary School, the school has

seen a measurable and meaningful improvement in outcomes for targeted pupils. Over the past

two years, attendance among identified pupils has increased by an average of 10%, demonstrating

the effectiveness of the personalised, relational approach in re-engaging children who were

previously at risk of school refusal.

Pupils who had previously withdrawn from learning have also shown increased participation and

confidence through regular involvement in Life Skills groups.

Staff observations and pupil feedback highlight improved emotional regulation, more positive peer

|interactions, and a stronger sense of belonging within the school community.

Attainment Scotland Funding: Pupil Equity Funding covers staff costs.

|Contact details: Crieff Primary School

IHeadteacher: Suz McKenzie

Crieff Primary School
Broich Road
CRIEFF

PH7 3SE

Telephone: 01764 657888

|Email: CrieffPrimary@pkc.gov.uk
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28. Renfrewshire

Keeping Equity on the Agenda in Renfrewshire

Description

Renfrewshire has been a Challenge Authority since 2017, with a strong track record of
implementing high-quality, evidence-based approaches and interventions aimed at closing the
poverty-related attainment gap. In this session, colleagues will share our journey, highlighting what
has worked well—particularly in numeracy and literacy—and outlining the next steps for our
programme.

Planned Outcomes:

This short film offers a broad overview and reflective insights into the Scottish Attainment
|IChallenge (SAC) programme in Renfrewshire.

Our overarching aim is to raise attainment and improve outcomes for all while closing the poverty-
related attainment gap.

Impact and relevant data:

|Presenters will explore the most impactful elements of the SAC programme, focusing on themes
such as:
. Leadership

. Professional learning

. The pivotal role of teachers

. Cross-service collaboration

o The influence of the hidden curriculum

Attainment Scotland Funding:

[Renfrewshire’s Strategic Equity Funding (SEF) allocation:

Year SEF Allocation
2022/23 £3,749,496
2023/24 £2,940,992
2024/25 £2,132,488
2025/26 £1,323,984

IContact details:

Emma Henry — emma.henry@renfrewshire.gov.uk
Lauren Johnston — lauren.johnston@renfrewshire.gov.uk
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29. Scottish Borders

Scottish Borders Council — SEF Cluster Model: Empowering Localised Decision-Making to
Improve Outcomes

|[Description

e Scottish Borders Council (SBC) has developed a locality cluster-based Strategic Equity
Funding model grounded in subsidiarity and empowered leadership. The model places
decision-making at cluster level, recognising the diverse rural context across the region and
enabling schools to develop localised responses to poverty, attendance barriers and attainment
challenges.

e The approach strengthens system-wide improvement, aligns SEF activity to staged
intervention, GIRFEC and cluster governance, and supports increased innovation, flexibility
and responsiveness for Headteachers.

|Planned Outcomes:

e Improved outcomes for children and young people affected by poverty, particularly those in
SIMD Q1 and those entitled to FSM.

e Empowered cluster leadership, enabling more agile and context-specific deployment of SEF.

e Strengthened systems, processes and governance to support consistent decision-making, QA
and reporting across clusters.

e Enhanced attendance, engagement and wellbeing, with targeted support for Q1 primaries and
high-need clusters.

e Increased collaboration within and across clusters, including shared approaches, peer support
and multi-agency partnership working.

e Improved senior phase outcomes, particularly for learners experiencing disadvantage.

e Develop leadership capacity, especially in clusters with higher levels of deprivation through
additional DHTs and cluster leadership roles.

Impact and relevant data:

Attendance Improvements (24/25)

e Improved combined attendance overall and for FSM in Burnfoot, Langlee and Philiphaugh —
the three Q1 primary schools supported through enhanced leadership SEF investment.

o Cluster-level attendance impact shown across multiple clusters, with improvements in both
SIMD Q1 and FSM cohorts.

Attainment & Engagement

e Senior Phase improvement trends reflected in increased attainment at SCQF levels 4, 5
and 6

o Enhanced use of data, transitions support and partnership working contributing to improved
outcomes, especially for vulnerable learners.

Cluster SEF — Local Impacts
Examples include:

o Teviot Cluster 24/25: Targeted wellbeing and family support through the Teviot and
Liddesdale Together Hub; emerging positive impacts in engagement, attendance and family
confidence.

« Eyemouth Cluster 24/25: Attendance and engagement work showing early improvements
through enhanced pastoral and targeted interventions for transitions.
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« Berwickshire Cluster 24/25: Early signs of improved participation and outcomes linked to
cluster-planned SEF activity.

Softer Impacts Reported Across Clusters
« Improved family confidence and relationships, reduction in stigma, increased access to

support.

« Stronger collaborative planning, shared professional learning and increased consistency of
practice.

o Cluster empowerment enabling flexibility and innovation, with stronger accountability
structures.

Attainment Scotland Funding:

|[Enhanced Q1 Primary School Leadership

« Additional DHTs at Burnfoot, Langlee, and Philiphaugh, covering 41% of all primary-
aged children in SIMD Q1 and 17% of all FSM children across the authority.

« This leadership investment has contributed to improved attendance and targeted SEF

deployment.

SEF Cluster Approach
e Funding devolved to clusters to design localised, context-sensitive interventions.
e Focus on subsidiarity, improved decision-making, increased responsiveness and stronger
community alignment.
« Clear governance including reporting, QA, impact monitoring and multi-agency oversight.

SEF Burnfoot Partnership HT Pilot

e Investmentin a seconded HT to lead cluster-based improvement through the Burnfoot
Partnership model.

o Evidence of improved attendance, engagement and wraparound support for families.

System-wide Improvement Alignment
« SEF integrated with:
o The Progress Over Time reports
o Updated cluster QI frameworks
o New SIP/SIR templates
o Stretch Aims processes
« High pace of change over the last 3 years supported by SEF, contributing to improved
system outcomes

|Contact details:

Scott Watson

|Equity & Inclusion Lead Officer

Scottish Borders Council

[Email: scott.watson@scotborders.gov.uk
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30. Shetland Islands

The use of Strategic Equity Funding to support Literacy and Numeracy attainment for
|young people accessing an alternative curriculum

Description

Shetland Islands Council receives £100,000 of Strategic Equity Funding on an annual basis.
Around 30% of this is allocated to a part time teacher who works with young people who are
accessing a bespoke curriculum through the Bridges Project.

The Bridges Project supports young people aged between 14-19 years who live throughout
Shetland. At Bridges we offer a timetable of classes, courses and activities that aim to improve
confidence, self-esteem, motivation, employability skills and qualifications. This assists young
|peop|e to overcome barriers in order to move into employment, training or further education.

The support offered can include:

Regular one-to-one contact with their assigned support worker.

Classes which consist of group work, accreditation, social and emotional wellbeing, career-based
learning, online courses and remote learning.

\Volunteering Opportunities.

|[Work Experience.

The support offered includes working together to develop an individual plan which will highlight the
young person’s goals and how they will be supported to achieve them. Bridges use a holistic
approach with the young person, family and other professionals involved. Bridges offers support to
young people who are on the school role but require a different learning environment to enable
|them to achieve their academic goals and promote life-long learning.

Bridges is part of the Employability Pathway and offers young people programmes such as Steps
to Employment and the Shetland Employer Recruitment Incentive, both are local authority
schemes. Young people may also be eligible to claim £30 a week through the Educational
[Maintenance Allowance.

[Planned Outcomes:

By February 2027, all school leavers will achieve no less than level 4 literacy and numeracy* and
most school leavers will achieve no less than level 5 literacy and numeracy.

School Leaver Literacy and Numeracy Attainment is a Core+ indicator within our plan called The
Ambition — Excellence and Equity for Shetland’s Learners. The Bridges Project Teacher
|contributes to this particular senior phase outcome.
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Level 4 data and 2026 stretch aim

level 5 data and 2026 stretch aim

| 4%
2024 2024

2026 2020-2024
Target Actual Stretch  average
Aim

94% 95% 95% 94% 86% s R
000 2001 2002 2023

84%
80% 79%

78% 77

‘ ‘ 7“ | ?“ ‘ ‘

2020 2021 2022 2023 2024 2024 2026 2020-2024
Target Actual Stretch  average
Aim

ambition is not appropriate.

*Shetland Islands Council recognises that, for a few learners, the level 4 literacy and numeracy

Impact and relevant data:

100

Improving attainment in literacy and numeracy

Percentage of Leavers Aftaining Literacy and Numeracy

Shetland Islands SCQF 4
I Vfirtual Comparator SCQF 4
N Shetland Islands SCQF 5

Virtual Comparator SCQF 5

Percenlage

o _— |

2020 2027

2022

2023 2024

Performance in Literacy and Numeracy at SCQF Level 4, 2024 is greater than your Virtual

Comparator

Performance in Literacy and Numeracy at SCQF Level 5, 2024 is greater than your Virtual

Comparator

Performance in Literacy and Numeracy at SCQF Level 4, 2023 is much greater than your Virtual

Comparator

Performance in Literacy and Numeracy at SCQF Level 5, 2023 is much greater than your Virtual

Comparator

Performance in Literacy and Numeracy at SCQF Level 4, 2022 is much greater than your Virtual
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Comparator
Performance in Literacy and Numeracy at SCQF Level 5, 2022 is much greater than your Virtual
Comparator

Attainment Scotland Funding:

Strategic Equity Funding — in the region of £30,000k from a total budget of £100,000.

|Contact details:
James Johnston, Quality Improvement Officer, Education and Learning, Hayfield House, Hayfield
ILane, Lerwick, ZE1 0QD

Martin Summers, Youth Services — Team Leader, Children’s Services, 68
Commercial Road, Lerwick, ZE1 ONJ
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31.  South Ayrshire

South Ayrshire Reads: A strategy to develop confident and skilled readers in South Ayrshire with
a lifelong love of reading and the confidence to access all aspects of education, culture and
society.

|Description

South Ayrshire Reads is an ambitious, focused, long-term plan to effectively develop the reading
skills of all learners in a consistent, sustainable way through high-quality pedagogy. Our strategy
prioritises relevant professional learning designed to support all education staff to implement best
|practice through a culture of shared knowledge, collaboration and enquiry.

Our priority is to raise attainment in literacy and significantly reduce the literacy attainment gap
between the most and least disadvantaged children and young people in South Ayrshire.

[Our strategic aims are:

o To develop confident and skilled readers with a lifelong love of reading and the confidence
and tools to access all aspects of education, culture and society.

o To support and develop education staff to implement best practice through a culture of
shared knowledge, collaboration and enquiry.

o To promote implementation of excellent reading curricula and planning in schools and early
years centres which prioritise best practice, challenge and adapted teaching for children
with additional support needs.

o To gather, use and analyse data effectively to drive change and improvement in children’s
reading skills, reading confidence and reading attainment.

|Planned Outcomes:
Our strategic outcomes are aligned to The Scottish Attainment Challenge outcomes:

|Leadership: all education staff are supported and empowered to develop their practice to ensure
we create a strong corps of effective and knowledgeable Reading Leaders and practitioners.

Professional Learning: all education staff, regardless of role, will complete training and enquiry to
develop their knowledge of best practice around how children learn to read and how these skills
develop as they mature.

|Collaboration: colleagues in education will regularly have opportunities to share practice, ideas
and collaborate with colleagues and stakeholders locally, regionally and nationally.

IClosing the Gap: our aim is to significantly reduce the reading attainment gap between the most
and least disadvantaged children and young people in South Ayrshire.

understanding, confidence and capacity to develop excellent reading skills in all learners and to
provide appropriate, tailored and adapted experiences to ensure full inclusion.

\Educational Outcomes: All education staff will have significantly increased levels of knowledge,
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Impact

©)

and relevant data:

Improved early level reading attainment for Q1schools after two years of South Ayrshire
Reads collaboration and input.
[ ]

Narrowing of early level Q1vQ5 reading attainment gap over two years.
[ ]

Improved Reading attainment for all in South Ayrshire over three years.
Improved Early Years literacy milestones data.

Almost all Head Teachers involved in SAR collaboration have seen an increase in learner
participation and enjoyment with reading and reading-related learning.

Almost all Head teachers involved in SAR collaboration have seen an increase in learner
attainment and achievement with reading and reading-related learning.

[ ]

All Head Teachers involved in SAR collaboration report that their teaching staff is more
confident to teach reading.

Most of our schools are involved in their Reading Schools accreditation journey.

The majority of our schools are involved in their Communication Friendly Environment
accreditation journey.

Attainment Scotland Funding:
SEF or CECYP? Approx level of funding if available

£1.5million share of South Ayrshire Strategic Equity Funding

IContact details:

Sally.Law@south-ayrshire.gov.uk
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32. South Lanarkshire

VCPA: Developing Numeracy across South Lanarkshire

|Description:

South Lanarkshire Council has successfully implemented Attainment Scotland Funding (ASF) as
part of the Strategic Equity Fund (SEF) to enhance numeracy and mathematics outcomes for
learners.

The local authority has embedded a culture of equity, supported by targeted interventions,
professional learning, and data-informed practices. South Lanarkshire continues to strengthen
practitioner confidence and capacity in delivering high-quality numeracy and mathematics lessons,
with a clear focus on raising attainment and closing the poverty-related attainment gap.

This project has developed over several years, continually adapting to address the varied needs of
our schools and Early Years establishments. In South Lanarkshire, we recognise that the journey
through the curriculum is as significant as reaching its outcomes. Our 3-18 approach to numeracy
has been shaped by our ongoing commitment to evaluation and reflection, allowing us to refine
strategies that support both establishments and practitioners. Targeted implementation in selected
equity test of change schools has demonstrated that embedding numeracy practices throughout
the whole school leads to the greatest learner progress. This approach has enabled a transition
rom centralised Maths recovery training for individual practitioners across different schools to
hole-school training accompanied by tailored follow-up support.

The development of our Whole School Professional Learning offer VCPA (Verbal, Concrete,
Pictorial, Abstract) gives whole staff teams an opportunity to take part in high quality professional
learning sessions to develop confidence and understanding in teaching numeracy. Our
professional learning offer delivered by our trained VCPA Practitioners and central development
officer now goes beyond CLPL sessions. It includes improvement planning support, outcome and
measure guidance, data support and tailored follow-up such as modelled lessons, team teaching,
ocus groups, and quality assurance visits.

Targeted schools who have a high percentage of decile 1 and 2 learners receive extra support,
while all schools can access universal planning materials and numeracy pathways on our
[Numeracy Online hub.

IPlanned Outcomes:

Improve pupil attainment and engagement in numeracy and mathematics.
Our aim is to significantly reduce the numeracy attainment gap between the most and least
disadvantaged children and young people in South Lanarkshire.

Build teacher confidence and consistency in numeracy pedagogy.

Practitioners will complete professional learning to develop their knowledge of best practice around
how children develop through the developmental stages of number sense and conceptual
understanding of numeracy concepts through the use of visual, concrete, pictorial, and abstract
pedagogies.
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[Develop a sustainable model of professional learning and support improvement planning.
To use our trained practitioners to build capacity and deliver training to whole school staff teams.
Providing a robust professional learning offer which supports leadership of improvement planning,
the use of data and also delivers bespoke classroom follow up support.

Strengthen planning and assessment practices across schools.

To deliver South Lanarkshire support materials for planning and assessment that offer
comprehensive, universal assistance for numeracy pedagogy across all establishments via an
Ionline curriculum hub.

'T'S SLC Curriculum: Numeracy Strategy
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Impact and relevant data:

Embedded Equity Culture:

South Lanarkshire Council is nationally recognised for its strong equity-focused ethos,
underpinned by strategic deployment of specialist staff and targeted school-level initiatives. This
embedded culture of equity ensures that every learner is supported to succeed, with a particular
ocus on those most affected by poverty.

Professional Learning:

\With the support of Strategic Equity Funding (SEF), South Lanarkshire has delivered career-long
professional learning in numeracy, empowering practitioners, and school leaders with enhanced
skills in data use, improvement planning, pedagogy, and leadership. This investment in teacher
|development is yielding tangible results across the authority.

« 100% of practitioners reported increased confidence and knowledge from numeracy
professional learning.
o Pedagogy confidence: 44% extremely confident, 45% very confident, 11% somewhat
confident.
o Planning & delivery confidence: 25% extremely confident, 61% very confident, 14%
somewhat confident.

Test of Change Schools:

The VCPA (Verbal, Concrete, Pictorial, Abstract) approach was intensively developed with four
Test of Change schools during 2024-25. These schools are now exemplars of embedded
[numeracy practice, demonstrating:

e Positive Impact found in our 4 Test of Change Schools, with early indications showing
numeracy attainment for these schools is above the South Lanarkshire average.

¢ In the test of change schools identified, Quintile 1 learners are performing above authority
average.

e 3 out of 4 test of change schools showed improvement in Quintile 1 attainment from
2023/24 to 2024/25.

e Classroom Observations have supported quality assurance of this approach: we found that
the VCPA pedagogy and resources are integral to teaching and learning across these
schools who have invested in SLC professional Learning for numeracy.

e Levels of high engagement from almost all Quintile 1 learners, noted during observed
lessons.

The Maths recovery and VCPA approach has also been subject to external validation:

Two Test of Change schools received positive HMIE inspection feedback:
“Overall, children’s progress in numeracy and mathematics is good.”

“Staff have focused successfully on improving children’s knowledge and skills in numeracy over
lthe last four years.”
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Attainment Scotland Funding:
£600,000 over 4 years

IContact details:

Leigh Miller: leigh.milleri@southlanarkshire.gov.uk
Hannah McCafferty: hannah.mccafferty@southlanarkshire.gov.uk
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33.  Stirling

[Working Better Together in Stirling

|Description

Introduction of Strategic Equity Funding offered an opportunity to think differently about how we as
an education service
were supporting children, young people and families impacted by poverty.

|[Having seen a range of approaches at school level using PEF based on individual school context,
we wanted to shift to a
Imore holistic approach by working across services.

\We were aware that a range of funding streams had similar outcomes in relation to supporting our
most vulnerable children,

young people and families. A multi-agency ‘Working Better Together’ group was formed, with a
view to ensuring meaningful

|collaboration which maximises impact.

|Following a mapping exercise, gaps were identified and a more connected approach to improving
attendance and
lengagement was developed and is being implemented.

IPlanned Outcomes:

e Improved outcomes for children, young people and families impacted by poverty
e Improved collaboration to maximise impact for children and young people

e Ensuring best use of various funding streams

e Avoiding duplication

e Build sustainability and lasting impact

e Developing capacity of staff

Impact and relevant data:

e Needs analysis has led to a more co-ordinated approach
e Agreement on shared outcomes and areas of focus, reducing duplication
e Effective use of resources - wider reach due to pooling funding
e Increased awareness and understanding of the work of different services
e Access to additional funding opportunity following identification of gaps
e Development of Engaging Learners Service - supporting attendance and engagement of children
and young people, leading to:
o Improved school attendance and engagement
o Increased attainment and positive destinations for young people involved with Engaging
Learners Service
e Extension of approach to other identified areas, including positive destinations
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Attainment Scotland Funding:

Rather than a SAC initiative, this is a way of working across services which makes best use of
unding including, in session
24/25 SEF (£439,653) and CECYP (£166,698).

The mapping exercise considered SAC funding alongside other funding streams, including Whole
|Family Wellbeing funding, Noone Left Behind funding and Community Mental Health funding,
School Counselling funding.

IContact details:

|Gillian Roberston robertsong15s@stirling.gov.uk
Aisling Shandley shandleya05s@stirling.gov.uk
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34. West Dunbartonshire

lImproving Outcomes: High quality learning, teaching and assessment

|Description

e Analysis of data and feedback from monitoring highlighted the need to strengthen
leadership of improvement, with a particular focus on literacy, numeracy, and health &
wellbeing.

Evidence from data identified strong practice within schools, which informed the creation of
school improvement partnerships. These partnerships were designed to reduce the attainment
gap through collaborative enquiry. Teachers and leaders worked together to investigate
practice, test interventions, and share evidence of strategies that successfully supported
attainment in literacy and numeracy.

e Professional learning on equity-focused interventions, underpinned by research, led to the
adoption of effective teaching and learning strategies to improve attainment in literacy and
numeracy. The professional learning programme focused on:

Early and effective intervention

One-to-one tuition

Cognitive Guided Instruction

Concrete—Abstract—Pictorial approach in numeracy

Stages of Arithmetical Learning

Word Aware

Reciprocal Teaching

Incredible Years Classroom Management

Nurture Principles

Visible Learning

e All schools engaged staff in training, implementation, and evaluation of these equity-focused
interventions. The local authority deployed a robust improvement programme to monitor the
impact of professional learning on classroom practice and outcomes for children and young
people.

Planned Outcomes:

Raised attainment for our most disadvantaged children and young people
Consistent high quality practice in all schools

Sustainable model of improvement ( teacher led and leader led improvement groups)

Impact and relevant data:

|Primary ACEL attainment 2016/17-2023/24

Attainment has increased in numeracy and across all literacy components at P1, at P4 and at P7.
In 2022/23 attainment recovered from the COVID-19 pandemic with levels of attainment in all but
|lone area (listening and talking at P7) surpassing 2019 levels.
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(255)4 compared to 2017 L&T Reading Writing Literacy Numeracy
P1 +1 +3 +10 +9 +4
P4 +3 +2 +3 +3 +6
P7 +11 +13 +16 +14 +14

literacy components.

Secondary ACEL attainment 2017/18-2023/24
Attainment has increased in numeracy and across all literacy components at third and fourth
levels. By 2023/24 attainment at both levels had surpassed 2019 levels in numeracy and across all

(2&)2)4 compared to 2018 L&T Reading Writing Literacy Numeracy
S3 Third Level +2.3 +4.9 +5.6 +10.6 +2.6
S3 Fourth Level +14.6 +13.1 +13.3 +9.4 +6.1

IE1m

Attainment Scotland Funding:

IContact details:
Julie Mc Grogan
Senior Education Officer
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35. West Lothian

[West Lothian Partnership Projects

|Description:

There are 7 projects, all initiated three years ago, which are partly funded through SEF, with two
also receiving additional funding from CECYP. The projects are now entering their fourth year and
linclude: the Equity Team, INSPIRE Learner Pathways, CECYP Level Up, CECYP Level Up Plus,
Attendance, ACEL Literacy/Numeracy, Cost of the School Day, and Mentors in Violence Protection.
Regular partnership meetings are in place, enabling services and project leads to share
developments across the authority, with relevant actions, data, and events referenced as
appropriate. The overarching aim of these projects is to strengthen collaboration across authority
services to better support children and young people throughout their educational journey. By
working in partnership, we can maximise impact and ensure a more coherent approach to equity
and achievement.

Each project is underpinned by baseline data from the previous year and includes structured mid-
point and end-point updates for monitoring and reporting. In addition, projects outline planned
interventions, provide progress updates in January and May, and set out sustainability goals and]
next steps. Given the priority placed on the voices of children and young people in West Lothian,
each project also incorporates a dedicated section on pupil engagement, alongside planned actions
involving families and communities.

West Lothian has already shared its progress and approach with colleagues across Scotland, with
particular reference to the work of the Equity Team, Attendance, and Cost of the School Day
initiatives. In addition, the authority has contributed to the numeracy strand of an upcoming Scottish]
Government report. For the purposes of today’s discussion, we will focus on two further projects:
INSPIRE Learner Pathways and CECYP Level Up Plus. Details of each project and contact details
are available.

|Planned Outcomes:

The CECYP Level Up Plus project aims to support enhanced tracking and monitoring of attainment,
attendance, and positive destination data, while working in partnership to improve post-schoo:l
outcomes. A key focus is on pupil engagement. The project also seeks to expand wider achievemen
opportunities through bespoke support packages. In the primary sector, it enhances tracking and
monitoring processes to improve literacy and numeracy outcomes, working closely with the Equity
Team and utilising PEF resources, CECYP approaches, and professional learning. Strong links are
also being developed with Early Years to achieve full CE data concordance with Social Policy.

The INSPIRE Learner Pathways programme is being developed to support pupils at Continuum of
Support Level 3 who are at risk of disengagement and negative destinations. The model is built on
our interconnected strands - Education, Industry, Community, and Therapeutic input - offering aj
|Lo|istic 100% provision tailored to individual needs.

Impact and relevant data:

CECYP Level Up Plus has the_following end-of-year data, reported in May 2025, demonstrating
progress (albeit small numbers):

e S4 achieving SCQF Level 5 Literacy — increased from 45.7% in 2022/23 to 48.7% in 2024/25

e S4 achieving SCQF Level 5 Numeracy — increased from 28.3% in 2022/23 to 43.6% in 2024/25

e Leavers achieving 1+ SCQF Level 6 awards — increased from 59.5% in 2022/23 64.9% in
2024/25
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e School leavers entering a positive destination — increased from 66.7% in 2021/22 to 89.19% in
2023/24

INSPIRE Learner Pathways demonstrates that to date, 88 pupils have been supported through
INSPIRE to ensure their entittement to education is being met. The programme has enabled young
people who might otherwise have entered full-time alternative provision to sustain engagement in
mainstream education. Twenty school leavers have been identified for progression into positive
destinations through the Propel and Inspiring Futures programmes.

The programme has had a significant impact on inclusion and engagement. Of the 21 young people
currently on the pathway, 90.5% have remained in mainstream provision, with only 9.5% (2 pupils)
transitioning out—both of whom continue to engage with INSPIRE with the aim of returning to
mainstream. Importantly, 99% of young people identified as at risk of exclusion have remained in
school, supported through enhanced relationships and tailored provision. Feedback demonstrates
|consistently positive experiences. All young people (100%) reported that they feel supported through
INSPIRE, while parental feedback (100%) confirms that families have experienced enhanced levels
lof support and provision for their children.

Attainment Scotland Funding:

|Pupil Equity Fund (PEF) £5,465,280
Strategic Equity Funding (SEF) £1,189,567
|Care Experienced Children and Young People (CECYP) £284,143

Contact details:

Catrina Hatch, SAC lead catrina.hatch@westlothian.gov.uk
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